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District Profile 

Demographics 

427 Kosciuszko St 
Nanticoke, PA 18634 
(570)735-7783 
Superintendent: Ronald Grevera 
Director of Special Education: Susan Lipsey 

Planning Process 
In accordance with Pennsylvania Department of Education requirements, the Greater Nanticoke 

Area School District will submit a Comprehensive Plan, which will strategically guide the District 

from 2017 through 2020. Comprehensive planning facilitates communication and collaboration, 

promotes shared practices and resources, and ensures that every stakeholder is working toward the 

common goal of ensuring that all students are achieving at high levels. It is a reflective process that 

requires an honest look at what is and what we hope to be. 

Facilitated by Mr. Robert Barletta from the Luzerne Intermediate Unit #18 and Dr. Ronald Grevera, 

Superintendent, the Comprehensive Planning Team, representing a broad-based stakeholder group, 

including faculty, parents, students, community and business members, and school board members 

met on numerous occasions. Initially they met with Mr. Barletta on the individual school level and 

then with Dr. Ronald Grevera on a district wide level.   They led the group through a review of the 

comprehensive plan and conducted an intensive study of our schools and the systems running the 

schools and developed an extensive needs assessment. This process helped to identify critical issues 

for the school district.  Action teams were then formed and trained to facilitate the development of 

action plans. The steering committee reviewed the district mission statement, vision documents, 

beliefs, objectives and policies.  The comprehensive planning team adopted these statements as 

guides for the planning process. From these critical issues, two large areas of concentration were 

identified for further development into action plans. These goal areas are: 

Goal 1:  To write Curriculum in all subjects that aligns with the Pennsylvania Core Standards 

Goal 2.Student Learning ɀ Improving Academic Achievement of ALL Students 

  

Team leaders were selected for each goal area and additional members were solicited to join the 

action teams.  A conscious effort was made to include parents, business and community members on 

the action teams. The teams met over a period of several months and developed action plans that are 

central to this Comprehensive Plan and that support the mission and vision of the Greater Nanticoke 

Area School District.  The action teams presented their plans to the comprehensive planning team 
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during the fall of 2016.  The Comprehensive Planning Team reviewed and discussed the action plans, 

made modifications where necessary, and approved the plans for presentation to the School Board. 

 The plan will be reviewed by the community and presented to the Board for approval. 

Part of the requirements of the Comprehensive Plan included developing a Professional Education 

Plan, a Special Education Plan, a Technology Plan, and a Safe and Supportive Schools Plan; narrative 

sections were developed and supporting documentation was collected to meet the requirements of 

Chapter 4. 

  

Mission Statement 
The School District of Greater Nanticoke Area, in an active partnership with families and the 

community, will work to prepare our students for the challenges of the future by having an 

integrated and rigorous curriculum that will inspire each student to become a lifelong learner in a 

global community. 

Vision Statement 
The vision of the Greater Nanticoke Area School District is to prepare all students to become 

responsible, compassionate citizens empowered with the character, knowledge, and skills to make a 

difference in this global community. 

Shared Values 
WE BELIEVE: 

¶  All people can learn. 

¶  All people possess inherent worth and dignity. 

¶  Individuals are responsible for their actions. 

¶  Learning is a life-long process. 

¶  The community is responsible for all of its members, and each member is responsible to the 

community. 

¶  People flourish in a safe, secure environment. 

¶  Every individual deserves the opportunity to develop his or her talents to their 

fullest potential. 

¶  In high expectations for all students. 
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Educational Community 
The Greater Nanticoke Area Educational Community includes both an urban setting due to our 

proximity to the City of Wilkes-Barre and a rural setting in the outer most areas such as 

Wapwallopen and Hunlock Creek.  The district encompasses:  Newport Township, City of Nanticoke, 

Conyngham Township, and Plymouth Township.  The economic status is low due to a large number 

of retired citizens and families headed by a single parent.  There are several large low income 

housing developments and senior citizens' housing in each of the towns that make up the district. 

There is no substantial industry in the district; the top two employers are the Luzerne County 

Community College and the school district itself.  The downtown of Nanticoke, the only city in the 

district, has deteriorated over the years and while recent efforts have produced a few new buildings 

from the community college and some medical offices, there is little in retail or professional spaces.  

However, the City of Nanticoke has secured funding to transform the downtown area from 

deteriorated buildings into retail and commercial space through a renovation project.  

The community college is a valuable resource.  It allows our high school students to participate in 

dual enrollment programs easily due to its close proximity to the high school.  Additionally, the 

college offers tutoring and various programs in the summer and throughout the year for students of 

all ages.  The Mill Memorial Library is also a good learning resource as well as the Nanticoke 

Historical Society.  It offers after school and summer reading programs for our students. The strong 

religious roots of the community provide many different programs sponsored by the various 

churches. The community values athletics; there are numerous sporting activities offered for both 

boys and girls in the elementary years through high school.  The town also hosts both Boy and Girl 

Scout groups.  There are several playground associations within the district to help provide after 

school and summer activities for our students. 

There are approximately 2300 students in the district in grades K-12.  The free and reduced lunch 

rate is around 60% district wide.  While 70% of the graduating class goes on to higher learning, most 

attend the local community college or other local private or state schools due to financial 

considerations. 

  

District Facts and Figures 

Enrollment (2016-2017)                 2302 

Graduation Rate (2016):                92.05% 

Special Education Population:      25% 
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Teachers Employed                      142 

Support Staff Employed                 115 

Administrators Employed                6 

Non-Certificated Administrators     7 

  

Total District Budget:     30,000,000.00 

    

Per Pupil Expenditure:           8,552.00        

Starting Teachers' Salary:     41,627.00 

Average Teacher Salary:      47,290.00 

County Millage Rate:        9.9295 

District Square Miles:       53.1 Miles 

Bus Miles/Day:        1782.2 per day             

  

  

Building 
Enrollment 2016-2017 

 October 1, 2016 

K. M. Smith Elementary 357 

Kennedy Elementary 168 

Elementary Center 500 

Educational Center 353 

High School 924 
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Planning Committee 
Name Role 

Sharon  Baddick Administrator : Professional Education Special 

Education 

John Gorham Administrator : Professional Education Special 

Education 

Ron Grevera Administrator : Professional Education Special 

Education 

Amy Scibek Administrator : Professional Education Special 

Education 

Eric Speece Administrator : Special Education 

Matt Landmesser Board Member : Special Education 

Anthony  Prushinski Board Member : Professional Education Special 

Education 

Ryan  Verazin Board Member : Professional Education 

Christine  Kropiewnicki Business Representative : Professional Education 

Megan Tennesen Business Representative : Professional Education 

John Dinelli Community Representative : Professional 

Education 

Douglas  Womelsdorf Community Representative : Professional 

Education 

William  Hischak Ed Specialist - School Counselor : Professional 

Education 

Ann Marie Shultz Ed Specialist - School Counselor : Professional 

Education 

Edward Grant Elementary School Teacher - Regular Education : 

Professional Education Special Education 

Kristy  Guastella Elementary School Teacher - Special Education : 

Special Education 

Megan Lewis Elementary School Teacher - Special Education : 

Professional Education Schoolwide Plan 

Dawn Marshall High School Teacher - Regular Education : 

Professional Education Special Education 

Barbara  Warman High School Teacher - Regular Education : 

Professional Education 

Jennifer Daniels Middle School Teacher - Regular Education : 

Professional Education 

Carol  Hromisin Middle School Teacher - Regular Education : 

Professional Education 

Marya Baratta Middle School Teacher - Special Education : Special 
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Education 

Megan Marsh  Middle School Teacher - Special Education : 

Professional Education 

Valerie Bartle Parent : Special Education 

Leslie Cimakasky Parent : Professional Education 

Tamara Krupinski Parent : Professional Education 

Michelle  Stashak Parent : Professional Education 

Raymond Whittaker Parent : Professional Education 

Megan Zaremba Parent : Professional Education 

Susan  Lipsey Special Education Director/Specialist : Professional 

Education Special Education 
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Core Foundations 

Standards 

Mapping and Alignment  

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Accomplished Accomplished 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Non Existent Non Existent 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Accomplished Accomplished 

Early Childhood Education: Infant-Toddler Second Grade Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Accomplished Accomplished 

School Climate Accomplished Accomplished 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of updating the curriculum and aligning it the PA core. 

Elementary Education-Intermediate Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Accomplished Accomplished 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 
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PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Non Existent Non Existent 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Accomplished Accomplished 

English Language Proficiency Developing Developing 

Interpersonal Skills Accomplished Accomplished 

School Climate Accomplished Accomplished 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of updating the curriculum and aligning it the PA core. 

Middle Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Accomplished Accomplished 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Non Existent Non Existent 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Accomplished Accomplished 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Accomplished Accomplished 

World Language Accomplished Accomplished 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 
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The district is in the process of updating the curriculum and aligning it the PA core. 

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Accomplished Accomplished 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Accomplished Developing 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Accomplished Developing 

PA Core Standards: Mathematics Accomplished Developing 

Economics Developing Developing 

Environment and Ecology Accomplished Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering Education Accomplished Accomplished 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for Reading Developing Developing 

American School Counselor Association for Students Accomplished Accomplished 

English Language Proficiency Developing Developing 

Interpersonal Skills Accomplished Accomplished 

School Climate Accomplished Accomplished 

World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The district is in the process of updating the curriculum and aligning it the PA core. 

Adaptations  

Elementary Education-Primary Level 

Checked answers 

¶ Arts and Humanities 
¶ Career Education and Work 

¶ Civics and Government 

¶ PA Core Standards: English Language Arts 

¶ PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

¶ PA Core Standards: Mathematics 

¶ Environment and Ecology 

¶ Family and Consumer Sciences 
¶ Geography 

¶ Health, Safety and Physical Education 



11 

¶ History 

¶ Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Elementary Education-Intermediate Level 

Checked answers 

¶ Arts and Humanities 
¶ Career Education and Work 

¶ Civics and Government 

¶ PA Core Standards: English Language Arts 

¶ PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

¶ PA Core Standards: Mathematics 

¶ Environment and Ecology 

¶ Family and Consumer Sciences 
¶ Geography 

¶ Health, Safety and Physical Education 

¶ History 

¶ Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Middle Level 

Checked answers 

¶ Arts and Humanities 

¶ Career Education and Work 
¶ Civics and Government 

¶ PA Core Standards: English Language Arts 

¶ PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 

¶ PA Core Standards: Mathematics 

¶ Economics 

¶ Environment and Ecology 
¶ Geography 

¶ Health, Safety and Physical Education 

¶ History 

¶ Science and Technology and Engineering Education 

Unchecked answers 

 None. 

High School Level 

Checked answers 

¶ Arts and Humanities 
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¶ Career Education and Work 

¶ Civics and Government 

¶ PA Core Standards: English Language Arts 

¶ PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects 
¶ PA Core Standards: Mathematics 

¶ Economics 

¶ Environment and Ecology 

¶ Geography 

¶ Health, Safety and Physical Education 

¶ History 

¶ Science and Technology and Engineering Education 

Unchecked answers 

 None. 

Explanation for any standards checked:  

The school district is currently working with the Luzerne Intermediate Unit to develop curriculum in 
the areas of Math and ELA.  The goal is to work on developing a curriculum tied to the PA core for all 
grades levels K-12.  This is a multiyear project that has been begun in the 2013-14 school year and 
will continue until finished. 
The guidance counselors and school psychologist have been working through the Intermediate Unit 
to develop a comprehensive guidance plan under Chapter 339.  They are working with guidance 
counselors from other districts and specialists from the state to develop a plan that will address the 
needs of the standards involving Career Education and work. 
The 8th grade math classes have received materials from the Discover Card program to help with the 
study of economics in grade eight. 
In the elementary grades we have brought back music, art and physical education teachers to 
promote the arts and humanities in the elementary grades. These positions were eliminated in 2011 
but reinstated in 2013. 
In-service programs are ongoing on the topic of literacy across the content areas. 
Science department is working with the intermediate unit to adapt PA Core standards to our 
curriculum. The department worked last year to tie the biology curriculum to the Keystone Exams. 
All departments in the high school have worked to identify the courses that are tied to the Keystone 
Exams and determine when students will take the Keystones in each subject area. 
Administration is working on how to incorporate the Family and Consumer Sciences in the 
elementary classrooms. Possible areas include Math, Social Studies and Health classes.  The 
Nutritional Snack program is being used to teach food choices in the Family Consumer Science 
standards. 
An emphasis on geography is being incorporated into the social studies classes at all grade levels. 
The district has multiple forms of technology (computer, laptops, i Pads, clickers) available at all 
grade levels.  Teachers write proposals on how they intend to use the technology in the classroom to 
obtain additional hardware and software for classroom usage. 
  

Curriculum 

Planned Instruction  
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Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary studies to 
be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional time to 
be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, instructional unit 
or interdisciplinary studies and academic standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned course, 
instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Administration and staff have been working with curriculum specialists from the intermediate unit 
to develop and align curriculum with the PA core.  The district will establish a renewal cycle to 
ensure consistency is maintained. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

District will work on developing and implementing Family and Consumer Science curriculum for the 
elementary grades. 

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary studies to 
be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional time to 
be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, instructional unit 
or interdisciplinary studies and academic standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned course, 
instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

 Administration and staff have been working with curriculum specialists from the intermediate unit 
to develop and align curriculum with the PA core. The district will establish a renewal cycle to 
ensure consistency is maintained. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

District will work on developing and implementing Family and Consumer Science curriculum for the 
elementary grades. 

Middle Level 
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Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary studies to 
be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional time to 
be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, instructional unit 
or interdisciplinary studies and academic standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned course, 
instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Administration and staff have been working with curriculum specialists from the  intermediate unit 
to develop and align curriculum with the Pa Core core. The district will establish a renewal cycle to 
ensure consistency is maintained. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

District will work on developing and implementing Family and Consumer Science curriculum for the 
middle level grades. 

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary studies to 
be achieved by all students are identified for each subject area. 

Developing 

Content, including materials and activities and estimated instructional time to 
be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, instructional unit 
or interdisciplinary studies and academic standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned course, 
instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Administration and staff have been working with curriculum specialists from the intermediate unit 
to develop and align curriculum with the Pa Core.  The district will establish a renewal cycle to 
ensure consistency is maintained. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Modification and Accommodations  
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Explain how planned instruction contains modifications and accommodations that allow all students 
at all mental and physical ability levels to access and master a rigorous standards aligned 
curriculum. 

Primary  

Preferential seating is provided for students who need accommodation. Small group instruction, 

visual aids and graphic organizers are used for reading and math. Manipulatives are used in math to 

help develop and solidify concepts. Rereading strategies and developing background knowledge are 

used to help with reading comprehension. Phonemic Awareness is developed through songs and 

modeling. Tests are modified and read aloud to students who have difficulty. Adaptations for fine 

motor skills are provided through hand over hand guidance, highlighters and pencil grippers. Co-

teaching classrooms are available for students with special needs. 

Intermediate 

Tests can be read aloud in a small group setting. Students are also given extended time during 

testing. Alternate spelling lists are provided to all as needed. Students are re-tested to make sure 

they understand the content. Manipulatives and visual aids are used for all subjects. Co-teaching 

classrooms are available for students with IEPs and any student who may benefit from the extra 

support provided by the co-teaching classroom. Accommodations are similar to those offered in the 

primary.  Preferential seating, small group instruction, use of paraprofessional aides to help guide 

students having difficulty are all readily available and put to use at this level. In addition strategies 

from primary can be used if needed by the individual student. 

Middle School 

The middle school offers the following modifications and accommodations that allow all students at 

all mental and physical ability levels to access and master a rigorous standards aligned curriculum 

by providing the following: extended test time; study groups; study guides; oral tests; modified 

homework; assistive technology; co-taught classes - teacher modifies the test, extends terminology 

to guide and assist with lesson.  Testing is read aloud in a small group setting. Students are also 

given extended time during testing. 

High School 

High School/Co-taught classes in English and Math small group instruction, test modifications, pre-

ÔÅÁÃÈ ÁÎÄ ÒÅÔÅÁÃÈȟ ÃÕÒÒÉÃÕÌÕÍ ÉÓ ÍÏÄÉÆÉÅÄ ÔÏ ÓÔÕÄÅÎÔȭÓ ÎÅÅÄÓȟ ÓÔÕÄÙ ÇÕÉÄÅÓȟ ÎÏÔÅÓ ÅØÔÅÎÄÅÄ ÔÉÍÅ ÆÏÒ 

testing and longer written assignments, chunking material.   Testing is read aloud in a small group 

setting. 

Instruction 

Instructional Strate gies 

Checked Answers 
¶ Formal classroom observations focused on instruction 

¶ Walkthroughs targeted on instruction 

¶ Annual Instructional evaluations 

Unchecked Answers 
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¶ Peer evaluation/coaching 

¶ Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 
¶ Administrators 

Unchecked Answers 
¶ Building Supervisors 

¶ Department Supervisors 

¶ Instructional Coaches 

¶ Not Reviewed 

Provide brief explanation of LEA's process for incorporating selected strategies. 

Administrators will be trained on Principal Effectiveness/Educator Effectiveness and establish a 
schedule of administrative walk-throughs with the goal of identifying strengths and concerns. 
Building principals will conduct daily classroom walk-throughs and formal observations during the 
course of the school year.  The district utilizes the Danielson Framework for Teacher Evaluations 
and has purchased PA-ETEP to keep observation and evaluation data current. The district 
administrators (principal/assistant principal) are observing classroom instruction as needed. The 
number of observations performed is based on the requirements inherent to Level I and Level II 
certifications.  Administrators conduct walk-through observations targeted to instruction in order to 
ensure instruction is aligned to Pa Core. At minimum, all Level I teachers are observed formally 
every semester, and all Level 2 teachers are observed a minimum once per year. 
Instructional practices will be closely monitored by the building principal to ensure teaching 
practices are sound in design, aligned to PA Core learning standards, and reflect mastery of content 
and effective instruction.  To this end, teacher practices will be assessed on a regular and ongoing 
basis to ensure lesson plans include differentiated strategies, as monitored via formal and informal 
observations by the administrative team.  In addition, lesson plans will be reviewed quarterly to 
ensure alignment of instructional planning and utilization of resources aligned to PA Core learning 
standards.  
Teachers will be trained in the development of the three phases of student learning objectives 
(Design, Build, & Review).  Training will include customized tutorials and supportive tools (SAS 
Homeroom tool) to ensure that all SLOs are data-driven and meet PDE-established criteria.  The goal 
is to support teachers in their development of SLOs that serve as indicators of growth and can be 
utilized to measure student progress toward mastery of learning standards.  
  
  

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

With the development of a district differentiated supervision plan, we intend to encourage master 
teachers to participate in self-evaluation model of evaluation culminating in projects that align with 
district goals. 

Responsiveness to Student Needs 



17 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are used to meet 
student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Full 

Implementation 

A variety of practices that may include structured grouping, flexible scheduling 
and differentiated instruction are used to meet the needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

In the primary grades, the focus is child centered. Paraprofessional aides work with the teachers in 
the classrooms, the Title I program is a school wide program and the Title teachers push into the 
classrooms to reach as many students as possible. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are used to meet 
student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Full 

Implementation 

A variety of practices that may include structured grouping, flexible scheduling 
and differentiated instruction are used to meet the needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Teachers work in teams of 2 to give a departmental feel to the learning.  These teams work together 
to meet the needs of all students in their groups.  Additionally, the Title I teachers go into the classes 
as part of the school wide program.  

 

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are used to meet 
student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Full 

Implementation 

A variety of practices that may include structured grouping, flexible scheduling 
and differentiated instruction are used to meet the needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  
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At the middle level, the classes are departmentalized.  Each grade level team meets to discuss data 
and student progress.  The Title I teacher is a part of the team as well as the special education 
teachers. 

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used to meet 
student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible scheduling 
and differentiated instruction are used to meet the needs of gifted students. 

Implemented in 
50% or more of 

district 
classrooms 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Individual teachers evaluate methods of reaching students who may be having difficulties.  They 
report progress and concerns to the school counselor, who initiates a meeting with parents in 
an attempt to discover the causes of the students' academic difficulties and look for methods to help 
the child to succeed in school. 

Recruitment  

Describe the process you implement to recruit and assign the most effective and highly qualified 
teachers in order to meet the learning needs of students who are below proficiency or are at risk of 
not graduating. 

When an employment vacancy occurs within the GNASD school community, the website and local 
newspapers are utilized to advertise the position.  In addition to newly received applications, all 
previous packets/applications on file are reviewed to determine whether any past applicants have 
the potential to meet our needs.  All applicants deemed to be suitable for prospective employment 
are interviewed by a committee comprised of the superintendent, building principals, and school 
board members.  
In terms of faculty assignment and/or reassignment considerations, changes are considered and 
reviewed by building principals and the superintendent. All teachers are placed into positions that 
are deemed to be best suited to their individual skills and the needs of the students. Seniority is not a 
deciding factor, and while teachers may request a move into a vacant position or another 
assignment, the final decision is made by administration with the best interest of the students as the 
primary consideration. 
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Assessments 

Local Graduation Requirements 

Course Completion SY 18/19 SY 19/20 SY 20/21 

Total Courses 23.00 23.00 23.00 

English 4.00 4.00 4.00 

Mathematics 4.00 4.00 4.00 

Social Studies 4.00 4.00 4.00 

Science 4.00 4.00 4.00 

Physical Education 1.00 1.00 1.00 

Health 0.00 0.00 0.00 

Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

0.00 0.00 0.00 

Electives 6.00 6.00 6.00 

Minimum % Grade 
Required for Credit 
(Numerical Answer) 

70.00 70.00 70.00 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the following 
State academic standards: English Language Arts and Mathematics, Science and Technology and 
Environment and Ecology, as determined through any one or a combination of the following: 
Checked answers 

¶ Completion of secondary level coursework in English Language Arts (Literature), Algebra I 

and Biology in which a student demonstrates proficiency on the associated Keystone Exam 

or related project-based assessment if § 4.4(d)(4) (relating to general policies) applies. 

Unchecked answers 

¶ Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to include a 

variety of assessment strategies listed in 4.52(c) and may include the use of one or more 

Keystone Exams. Except for replacement of individual test items that have a similar level of 

difficulty, a new validation is required for any material changes to the assessment. Validated 

local assessments must meet the following standards: 

I. Alignment with the following State academic standards: English Language Arts 

(Literature and Composition); Mathematics (Algebra I) and Environment and 

Ecology (Biology). 
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II. Performance level expectations and descriptors that describe the level of 

performance required to achieve proficiency comparable to that used for the 

Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 

graduation, except for those exempted by their individualized education program 

under subsection (g), regarding special education students, or gifted individualized 

education plan as provided in 16.32 (relating to GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local assessments 

shall be evenly divided between the school district, AVTS or charter school, including 

a cyber-charter school, and the Department. If the Department does not provide 

sufficient funding to meet its share, local assessments submitted for validation shall 

be deemed valid until a new validation is due to the Department. 

V. The Department will establish a list of entities approved to perform independent 

validations of local assessments in consultation with the Local Assessment Validation 

Advisory Committee as provided in 4.52(f). 

VI. School boards shall only approve assessments that have been determined to meet the 

requirements of this subsection by an approved entity performing the independent 

validation. If a school district, AVTS or charter school, including a cyber-charter 

school, uses a local assessment that has not been independently validated, the 

Secretary will direct the school entity to discontinue its use until the local assessment 

is approved through independent validation by an approved entity. 

¶ Completion of an Advanced Placement exam or International Baccalaureate exam that 

includes academic content comparable to the appropriate Keystone Exam at a score 

established by the Secretary to be comparable to the proficient level on the appropriate 

Keystone Exam. 

¶ Not Applicable. Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities X X  X X  

Career Education and Work  X X X   

Civics and Government  X  X   

PA Core Standards: English Language 
Arts 

 X  X  X 

PA Core Standards: Literacy in 
History/Social Studies, Science and 
Technical Subjects 

 X  X   

PA Core Standards: Mathematics  X  X  X 

Economics  X  X   
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Environment and Ecology  X  X   

Family and Consumer Sciences  X  X   

Geography  X  X   

Health, Safety and Physical Education  X  X   

History  X  X   

Science and Technology and 
Engineering Education 

 X  X  X 

World Language  X  X   

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

Teacher developed tests, chapter tests,  X X X X 

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

DIBELS Next X X   

Classroom Diagnostic Tool (CDT) X X X X 

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

Teacher developed X X X X 

 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

Classroom Diagnostic Tool (CDT)  X X X 

STAR Reading X X X  

STAR Mathematics X X X  

USA Prep Test    X 

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 

External Review     

Intermediate Unit Review X X X X 

LEA Administration Review X X X X 

Building Supervisor Review     
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Department Supervisor Review    X 

Professional Learning Community Review     

Instructional Coach Review     

Teacher Peer Review     

 
Provide brief explanation of your process for reviewing assessments. 

Building level data teams meet to review and discuss data. These meetings also allow for the 
collaborative development of assessment.  In the high school these meetings are incorporated in the 
regular department meetings, at the other levels the meetings are held as grade level meetings. 

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and how 
they are independently and objectively validated every six years. 

NA 

Collection and Dissemination  

Describe your system to collect, analyze and disseminate assessment data efficiently and effectively 
for use by LEA leaders and instructional teams. 

  

Kindergarten through 2nd Grade 

Teachers are currently using DIBELS Next system for data and instructional decision-making.  The 

Title I program is school wide and Title teachers work with classroom teachers to set intervention 

groups which are fluid and flexible to meet students' changing needs. No math data warehouse has 

been established, but this is an area that will be worked on in the coming years. 

Develop a yearly schedule in regards to data team meetings. Monitor daily lesson plans and 

observations to ensure that the teachers are implementing assessments that drive instruction. An 

Instructional Leadership team is being developed at K.M. Smith and bi-weekly meetings will be held 

to discuss all areas of instruction including a major focus on data analysis. 

The Title 1 teachers at Kennedy will continue to follow our DIBELS benchmark schedule (September, 

January and May) and work with classroom teachers to ensure instructional practices encourage 

academic growth with all students.  The principal will be monitoring daily lesson plans specifically 

focusing on formative and summative assessments within each teachers teaching practice.  The 

principal and administration is meeting and discussing the best assessment choices to utilize while 

focusing their efforts on student growth and mastery within each skill area.  

3rd through 7th grades 

A data warehouse has been established and includes outcomes from various systems, including: e-

Metric, PVAAS, CDTs, DIBELS, and STAR Reading & Mathematics.  Grade level team meetings are 

conducted on a bi-weekly basis for purposes of disseminating information and discussing strategies 

for applying mined data to instructional planning.  Principals are working with teachers to develop 

skills and the knowledge necessary to effectively assess (both formative and summative) students 
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and utilize the data to plan, modify, and individualize instruction.  The administrative team initiated 

a school leadership/data team during the 2016-2017 school year for purposes of mining, analyzing, 

and using data to drive instructional decision-making.  The team will begin meeting biweekly for 

purposes of discussing/strategizing the outcomes unearthed through data mining (data will include 

formal formative assessments, summative assessments, benchmarks, standardized 

testing). Additionally, DIBELS testing outcomes will be collected three times per year and will be 

used to drive Title I instructional programming.  The Data Team will maintain notes from each 

meeting documenting/outlining goals, objectives, assigned responsibilities, and measures for 

accountability.  

GNASD conducted 7 work sessions throughout the 2016-2017 school year for purposes of building a 

curriculum aligned to PA Core Standards in all content areas.  The focus was initially in the areas of 

ELA and Mathematics but was extended to include Social Studies, Science, and Specials areas.  The 

curriculum building process is a fluid and ongoing endeavor that will require continuous analysis of 

data outcomes, revisions, and modifications.  The goal for the 2017-2018 is to have all lesson plans 

reflect full alignment to the newly revised curriculum.  District administrators will review lesson 

plans and observe teaching practices to ensure the scope and sequence of the curriculum is driving 

teaching practices.    

High School (grades 8-12) 
A data warehouse has been established and includes outcomes from various systems, including: e-Metric, PVAAS, CDTs, 

formative classroom assessments and PATHways.  Department meetings are conducted on a monthly basis for purposes 

of disseminating information. Planned learning communities meet and discuss instructional strategies to improve student 

achievement. 

  

  

Data Informed Instruction  

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

Kindergarten through 2nd Grade - Intervention groups for reading are designed based on the data 

from the DIBELS testing. Classroom teachers work in conjunction with the Title I teachers to develop 

lessons for intervention to meet students' needs. In Math the teachers rely on their own tests and 

those of the math program to ensure mastery of the topics by all students. 

Grades 3rd through 7th Grade - Based on E-Metric, PSSA, PVAAS Growth Predictions, and local 

assessments, students are targeted and given interventions based on needs. Grade level meetings 

are held biweekly, or more often if warranted, to discuss available data and consider viable 

options for implementation/intervention based upon the findings of mined data outcomes. 

Grades 8th through 12th - Teachers review student specific data to differentiate instruction and 

provide interventions within their classroom. Small group instruction is utilized to provide 

interventions to those in need. 

  

  



24 

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA assessment 
anchor or standards-aligned learning objective. 

X X X X 

Instructional practices are identified that are linked to 
student success in mastering specific PA assessment 
anchors, eligible content or standards-aligned learning 
objectives. 

 X X X 

Specific PA assessment anchors, eligible content or 
standards-aligned learning objectives are identified for 
those students who did not demonstrate sufficient mastery 
so that teachers can collaboratively create and/or identify 
instructional strategies likely to increase mastery. 

 X X X 

Instructional practices modified or adapted to increase 
student mastery. 

X X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

DIBELS tests are used in grade K-3 to set the interventions for mastery learning.  4 Sight test are 
given in grades 3- 7 and data is used in conjunction with E-Metric and PVAAS. The CDT is being 
phased into use in the middle school and high school. Currently at all levels, we are focusing on the 
instructional strategies necessary for the Pa Core (e.g.; close reading, text-based discussions, 
developing/analyzing argument, etc.) 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

In-services linking instructional practices to student mastery will be given. Professional 
development in the Standards Aligned System, PVAAS, PAAYP and eMetric will be presented 
to enable teachers to support the use of assessment data in the classroom.    

Distribu tion of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & other Test-related Websites X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and School Board     

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X   

Press Releases X X X X 

School Calendar X X   

Student Handbook X X X X 
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Provide brief explanation of the process for incorporating selected strategies. 

At the elementary level, there are "Back to School Nights" and "Literacy Nights" to encourage 
parents to come into the school for information.  These are held as part of the Title I parent 
involvement initiative.  Similar functions are held at the middle level also in conjunction with the 
Title I outreach to parents. The high school and the elementary school have student newspapers to 
send out information.  All schools conduct a parent/teacher night after the issuance of first quarter 
report cards; parents unable to attend on these nights can call to schedule appointments with 
teachers.  The district maintains a website and information is update on this site on a regular basis. 
Parents at the middle and high school level have parent access through Skyward to check students' 
grades, assignments and attendance. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

A community committee which was formed for the comprehensive planning process will continue to 
meet at least twice a year to provide input from parents, community and business leaders. School 
calendars will be used at the middle and high school levels to dissimulate information, all school 
calendars will be available on the school website 

Safe and Supportive Schools 

Assisting Struggling Schools 

$ÅÓÃÒÉÂÅ ÙÏÕÒ ÅÎÔÉÔÙȭÓ ÐÒÏÃÅÓÓ ÆÏÒ ÁÓÓÉÓÔÉÎÇ ÓÃÈÏÏÌÓ ÔÈÁÔ ÅÉÔÈÅÒ ÄÏ ÎÏÔ ÍÅÅÔ ÔÈÅ ÁÎÎÕÁÌ ÓÔÕÄÅÎÔ 
achievement targets or experience other challenges, which deter student attainment of academic 
standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued growth in 
student achievement. 

We have focused efforts on improving school climate and culture. More specifically, the district has 

undertaken efforts to improve student attendance through a pilot program entitled Parent and 

Student Success (PASS).  The program calls for a student attendance improvement team (SAIP 

Team) to meet with families to determine the root causes of student truancy prior to filing charges 

with the local district magistrate.  In addition to having representatives from the school district, the 

SAIP Team also has a representative from Children and Youth as well as various other agencies to 

assist families of students who have poor school attendance.  Because of poor attendance, it was 

determined to be a significant detriment to student achievement in the Greater Nanticoke Area 

School District.   

The district did not take steps to write curriculum correlated to the common core prior to the 

implementation of the new common core PSSA Assessment.  During the 2016-2017 school year 

numerous Act 80 Days have been assigned to the school calendar to write curriculum that is aligned 

to the PA Core.  In addition to re-writing curriculum, the district purchased a new reading and math 

series aligned to the PA Core.  Results in growth of student achievement should be forthcoming at 
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the conclusion of this plan year in 2020. 

Grades K-7 use the Positive School Wide Behavior Program as a method to help students develop a 

positive school climate.  The district is in the process of extending its Positive School Wide Behavior 

Program to the 8-12 high school. 

The district developed a new Emergency Operations Plan which is now in place.  

Programs, Strategies and Actions  

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs X X X X 

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence Prevention 
Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers X X X X 

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management of Student 
Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their incorporation: 

The high school uses the guidance office to coordinate with the dean of students and faculty to 
identify positive behavior.   The guidance office also coordinates programs on bullying, drug and 
alcohol, tobacco, and teen pregnancy. Additionally, the high school has a school based behavior 
program with a local mental health provider. A drug and alcohol counselor is in place in conjunction 
with the Wyoming Valley Drug and Alcohol. 
The district has one school police officer who is based at the high school, but who goes to the other 
buildings as needed. The district has applied for grant money to provide additional school police 
presence in the schools. 
While there is no formal conflict resolution program in EEP or EEI, these issues are handled though 
guidance and the Positive Behavior Programs. 

Screening, Evaluating and Programming for Gifted Students  

Describe youÒ ÅÎÔÉÔÙȭÓ Á×ÁÒÅÎÅÓÓ ÁÃÔÉÖÉÔÉÅÓ ÃÏÎÄÕÃÔÅÄ ÁÎÎÕÁÌÌÙ ÔÏ ÉÎÆÏÒÍ ÔÈÅ ÐÕÂÌÉÃ ÏÆ ÔÈÅ 
gifted education services and programs offered (newspaper, student handbooks, school 
website, etc.) 

In the future, a notification regarding gifted education services will be published in student 
handbooks and listed on the district website. 
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$ÅÓÃÒÉÂÅ ÙÏÕÒ ÅÎÔÉÔÙȭÓ ÐÒÏÃÅÓÓ ÆÏÒ ÌÏÃÁÔÉÎÇ ÓÔÕÄÅÎÔÓ ×ÈÏ ÁÒÅ ÔÈÏÕÇÈÔ ÔÏ ÂÅ ÇÉÆÔÅÄ ÁÎÄ ÍÁÙ ÂÅ 
in need of specially designed instruction (screening). 

Referrals for a gifted evaluation may come through a parent or teacher request.  Extensive data is 
collected from teachers and others who have contact with the student including strengths and 
needs.  The following data points are utilized in the screening process:  student achievement data, 
acquisition and retention rates, demonstrated classroom achievement and / or early skill 
development and cognitive ability.  Additionally, parent and teacher rating scales are all part of the 
screening process.  After this data is submitted, an intelligence test (IQ) is conducted along with 
achievement tests if necessary.  

$ÅÓÃÒÉÂÅ ÙÏÕÒ ÅÎÔÉÔÙȭÓ ÐÒÏÃÅÄÕÒÅÓ ÆÏÒ ÄÅÔÅÒÍÉÎÉÎÇ ÅÌÉÇÉÂÉÌÉÔÙ ɉÔÈÒÏÕÇÈ ÍÕÌÔÉÐÌÅ ÃÒÉÔÅÒÉÁɊ ÁÎÄ 
need (based on academic strength) for potentially mentally gifted students (evaluation). 

The Greater Nanticoke Area School Distinct uses multiple criteria in the identification of mentally 
gifted students.  A student having an I.Q. score of 130 or greater is automatically eligible providing 
they demonstrate a need for gifted services.  A student having a gifted I.Q. score lower than 130, may 
also be identified as mentally gifted if other educational/intellectual criteria strongly suggest gifted 
ability. In the event the I.Q. is lower than 130, the following data points are considered for mentally 
gifted identification. These data points are:  student achievement data, acquisition and retention 
rates, demonstrated classroom achievement and/or early skill development.  Occasionally, the team 
may consider intervening factors that may be concealing a ÓÔÕÄÅÎÔȭÓ true gifted ability.  In those 
instances, these factors are considered when determining eligibility.    

Describe the gifted programs* being offered that provide opportunities for acceleration, 
enrichment or both. *The word "programs" refers to the continuum of services, not one 
particular option. 

The district employs a teacher who pulls students to focus on goals listed in the GIEP.  These 
students participate in projects and field trips outside the regular curriculum.  Area colleges provide 
supplementary programs and demonstrations.  In some cases, students may be accelerated in 
subject areas relevant to their exceptionality.  

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 

Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring X X X X 

Compliance with Health Requirements ɀi.e., Immunization X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 
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Orientation/Transition X X X X 

RTII/MTSS     

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

While we do not use a formal RTII program, we are a Reading First District and we do child study at 
all levels. Guidance counselors in all grade levels are involved in working on the Comprehensive 
Guidance Plan under chapter 339.  They are working on career and school to work programs for all 
grade levels.  The district sends a central office level administrator to the E2 Educational Summits 
coordinated by Senator Blake's office.  This is a regional effort to help schools in Intermediate Units 
18 and 19 work together on career educational goals and standards. 

Diagnostic, Intervention and Referral Services  

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for Learning X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health Problems X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life situations X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social Development X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services: 

Child study, SAP, and school based behavioral health services are available and used with frequency 
at all levels as needed. 

Consultation and  Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education X X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or External) X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or Behavioral) X X X X 

Home/Family Communication X X X X 
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Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School Personnel, 
Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 

 
Explanation of consultation and coordination services: 

The administrative team works closely with faculty and guidance to coordinate services to students.  
Referrals made by teachers or parents are generally taken to child study or SAP as a first step. Both 
child study teams and SAP teams are in place in all buildings. All appropriate stakeholders are asked 
to meet to work on possible solutions. 
  

Communication of Educational Opportunities  

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & Test-related Websites X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of Directors X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of Directors X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 
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District wide phone message service to provide 
information to all students or groups of students. 

X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 

¶ Monthly 

Elementary Education - Intermediate Level 

¶ Monthly 

Middle Level 

¶ Monthly 

High School Level 

¶ Monthly 

Collaboration for Interventions  

Describe the collaboration between classroom teachers and individuals providing interventions 
regarding differing student needs and academic progress. 

The district conducts child study team (CST) meetings at all grade levels.  In these meetings, the 

classroom teachers meet with occupational therapists, physical therapists, guidance counselors, 

speech therapist, school psychologist, and any other professionals who may be needed to provide 

interventions to a student.  The parents and their advocates may also be invited to the child study 

meetings.  Building level principals and/or district special education supervisor attend meetings 

regularly. These meetings provide an opportunity to discuss student progress and consider 

suggestions/interventions to improve student performance. 

Action steps formulated via CST will be documented and closely monitored on a monthly basis to 

ensure measurable productivity; action steps may include instructional accommodations and/or 

interventions.  If the team determines that adequate progress is not made, the student may be 

considered for further evaluation via educational testing and/or screening processes.  

Community Coordination  

Describe how you accomplish coordination with community operated infant and toddler centers, as 
well as preschool early intervention programs. In addition, describe the community coordination 
with the following before or after school programs and services for all grade levels, including pre-
kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
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4. Tutoring 

Greater Nanticoke Area operates a Family Center and a Pennsylvania Pre-K Counts program for 

students who meet the income eligibility guidelines.  The students within the program are impacted 

by teachers that have the education and expertise to teach young children, a curriculum that will 

help their child grow academically and socially, and a classroom setting with fewer than 20 students 

per teacher.  These programs allow for regular review of student progress facilitate a smooth 

transition to kindergarten. In addition, GNASD offers a My School - My Community program which 

strengthens the connection between children, families, and the community.  

GNASD Elementary Center (grades 3-5) offers before, during, and after-school tutoring for students 

struggling in the areas of mathematics and/or reading.  Tutoring programming is tailored and 

designed to meet the targeted needs of students.  Consistent with the mission of the district, the 

ultimate goal is to raise student achievement through supportive and individualized instruction.    

GNASD Educational Center (grades 6-7) participates in the Junior Achievement BizTown program in 

Pittston, PA.  This program provides 6th grade students with an opportunity to work as 'contributing 

citizens' in a (pseudo) mini-city that is comprised of 14 businesses.  In preparation for this field 

experience, the students complete fourteen lessons as part of a comprehensive curriculum that 

includes (but is not limited to): job interviewing, writing personal checks, using a debit card, 

balancing a checkbook, managing a business, and balancing a budget.  In addition, the Educational 

Center offers during-school tutoring/remediation that is tailored to meet the targeted needs of 

students with a deficiency in the area of mathematics and/or reading.       

GNASD high school (grades 8-12) participates in a cooperative program with Lowes.  Honor Society 

does after school tutoring and parent volunteers provide early morning tutoring in the elementary 

school.  In addition, GNASD is examining the potential for providing job-shadowing opportunities for 

all students.  

Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with disabilities. 

1. Address coordination activities designed to identify and serve children with disabilities and 
the supports and accommodations available to ensure both physical and programmatic 
access. 

2. Address pre-kindergarten programs operated directly by the LEA and those operated by 
community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and any early 
childhood care or educational setting the students attend, to the school setting. 

Through the Early Intervention transition program operated by the Hazelton Area School District 

throughout Luzerne County, the GNASD Special Education Department holds transition meetings 

early in the calendar year each year with potential Kindergarten student's parents/guardians for the 

upcoming school year.  Families are given the opportunity to learn about the transition process, 

registration process and gain knowledge of the expectations of the Kindergarten year.  Students with 

identified disabilities are evaluated and continued eligibility is determined based on the Chapter 14 

eligibility criteria.  Coordination of services for all students in Early Intervention who are 
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transitioning to school-aged services is arranged by the LEA using a variety of agencies/ schools.  All 

students who are eligible for school-aged services are provided the necessary service as outlined in 

their IEP and provided a Free and Appropriate Public Education. 

Materials and Resources 

Description of Materials and Resources  

Elementary Education-Primary Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level and 
demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and resources 
available 

Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of student 
motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

The district is in the process of aligning curriculum. Administrators and teachers will be working 
with curriculum specialists from Luzerne Intermediate 18 to realign courses of study with the PA 
Core.  This is a multiyear project that has already been begun in the elementary Math and Reading. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to 
address their incorporation: 

District is currently working with LIU 18 to align standards and develop curriculum. 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level and 
demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and resources 
available 

Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of student 
motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

  
District is in the process of aligning curriculum. Administrators and teachers will be working with 
curriculum specialists from Luzerne Intermediate 18 to realign courses of study with the PA Core 
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Standards.  This is a multiyear project that has already been begun in the elementary Math and 
Reading. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to 
address their incorporation: 

Work with administrators, teachers and LIU 18 specialists. 

Middle Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level and 
demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and resources 
available 

Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 

Differentiated and equitably allocated to accommodate diverse levels of student 
motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

  
District is in the process of aligning curriculum. Administrators and teachers will be working with 
curriculum specialists from Luzerne Intermediate 18 to realign courses of study with the PA Core.  
This is a multiyear project that has already been begun in the math and reading departments at the 
middle level. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to 
address their incorporation: 

Teachers and administrators in the middle level are working with curriculum specialists from LIU 
18. 

High School Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level and 
demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and resources 
available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse levels of student 
motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

  
The high school math, science and English departments have been working with LIU18 to develop 
and align curriculum with the Pa Core. 
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA plans to 
address their incorporation: 

Administrators and teachers are working with LIU 18 to develop and align curriculum. 

SAS Incorporation 

Elementary Education-Primary Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and Technical 
Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
less than 50% of 

district 
classrooms 

Economics 

Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
less than 50% of 

district 
classrooms 

Geography 
Implemented in 
less than 50% of 

district 
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classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

Early Childhood Education: Infant-Toddler & rarr; Second Grade 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Full 

Implementation 

School Climate 
Full 

Implementation 

 
Further explanation for columns selected " 

These areas have been identified as concerns by teachers and administrators. Therefore  the district 
is currently working on initiatives to improve implementation in all these areas. 

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work Implemented in 
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50% or more of 
district 

classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and Technical 
Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics 

Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
less than 50% of 

district 
classrooms 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 
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Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Full 

Implementation 

School Climate 
Full 

Implementation 

 
Further explanation for columns selected " 

These areas have been identified as concerns by teachers and administrators. Therefore the district 
is currently working on initiatives to improve implementation in all these areas. 

Middle Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and Technical 
Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
less than 50% of 

district 
classrooms 

Economics Implemented in 
less than 50% of 
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district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
less than 50% of 

district 
classrooms 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Full 

Implementation 

School Climate 
Full 

Implementation 

World Language Not Applicable 

 
Further explanation for columns selected" 
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These areas have been identified as concerns by teachers and administrators. Therefore the district 
is currently working on initiatives to improve implementation in all these areas. 

High School Level 

Standards Status 

Arts and Humanities 

Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and Technical 
Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
less than 50% of 

district 
classrooms 

Economics 

Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
less than 50% of 

district 
classrooms 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History Implemented in 
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less than 50% of 
district 

classrooms 

Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 

Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 

Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 

Implemented in 
50% or more of 

district 
classrooms 

School Climate 

Implemented in 
50% or more of 

district 
classrooms 

World Language 

Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected" 

These areas have been identified as concerns by teachers and administrators. Therefore the district 
is currently working on initiatives to improve implementation in all these areas. 

Early Warning System  

 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA EWS/IC) 
utilizes the metrics of Attendance, Behavior and Course grades to identify students who may be on a 
path to dropping out of school. Please indicate your selection of the following options. 

Not answered 
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Professional Education 

Characteristics  

$ÉÓÔÒÉÃÔȭÓ 0ÒÏÆÅÓÓÉÏÎÁÌ %ÄÕÃÁÔÉÏÎ #ÈÁÒÁÃÔÅÒÉÓÔÉÃÓ EEP EEI ML HS 

%ÎÈÁÎÃÅÓ ÔÈÅ ÅÄÕÃÁÔÏÒȭÓ ÃÏÎÔÅÎÔ ËÎÏ×ÌÅÄÇÅ ÉÎ ÔÈÅ ÁÒÅÁ ÏÆ 
ÔÈÅ ÅÄÕÃÁÔÏÒȭÓ ÃÅÒÔÉÆÉÃÁÔÉÏÎ ÏÒ ÁÓÓÉÇÎÍÅÎÔȢ 

X X X X 

IncreÁÓÅÓ ÔÈÅ ÅÄÕÃÁÔÏÒȭÓ ÔÅÁÃÈÉÎÇ ÓËÉÌÌÓ ÂÁÓÅÄ ÏÎ ÅÆÆÅÃÔÉÖÅ 
practice research, with attention given to interventions for 
struggling students. 

X X X X 

Increases the educator's teaching skills based on effective 
practice research, with attention given to interventions for 
gifted students. 

X X X X 

Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and use 
data in instructional decision making. 

X X X X 

Empowers educators to work effectively with parents and 
community partners. 

X X X X 

 

$ÉÓÔÒÉÃÔȭÓ 0ÒÏÆÅÓÓÉÏÎÁÌ %ÄÕÃÁÔÉÏÎ #ÈÁÒÁÃÔÅÒÉÓÔÉÃÓ EEP EEI ML HS 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching materials 
and interventions for struggling students are aligned to 
ÅÁÃÈ ÏÔÈÅÒȟ ÁÓ ×ÅÌÌ ÁÓ ÔÏ 0ÅÎÎÓÙÌÖÁÎÉÁȭÓ ÁÃÁÄÅÍÉÃ 
standards. 

X X X X 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching materials 
and interventions for gifted students are aligned to each 
other, as well as to Pennsylvania's academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for effective 
results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

The superintendent or his designee attends monthly superintendents' meetings. The superintendent 
also attends curriculum director's meetings and brings back information to administration 
meetings.  Occasionally, the elementary principal attends in his place. They bring back ideas for 
ongoing in-service programs. The administrative team meets twice a year with curriculum 
specialists from LIU 18.  This helps us to identify current topics in education and state initiatives that 
may be important to our staff.  The administrative team then meets with teachers to ask for their 
input. From these discussions a yearly calendar of professional development is devised. 
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Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Our district will address the issue of parental involvement in subsequent years of our plan.  
Currently we conduct Literacy Nights and Positive Behavior Nights for parents and students in 
grades K-7.  Teachers at these levels work more closely with parents at this level, who tend to be 
more involved in their child's education. 
The high school has not yet seen this level of involvement.  We currently hold an evening 
parent/teacher conference night.  We hope to work on providing more opportunities for parental 
involvement at the high school level.  Ideas that have been incorporated are financial aid meeting, 
meetings for dual enrollment programs and career information nights. 

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as outlined in 
Act 126. 

Questions 

The LEA has conducted the required training on: 

8/31/2015  

 
Provides educators with four (4) hours of professional development in youth suicide awareness and 
prevention every five (5) years for professional educators in grades six through twelve as outlined in 
Act 71. 

Questions 

The LEA has conducted the training on: 

8/29/2016  

 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation Awareness 
Education program is incorporated as outlined in Act 71. 

Questions 

Not Applicable for our school entity 

 

Strategies Ensuring Fidelity  

Checked answers 

¶ Professional Development activities are based upon detailed needs assessments that utilize 
student assessment results to target instructional areas that need strengthening. 

¶ Professional Development activities are based upon detailed needs assessments that utilize 
student assessment results to target curricular areas that need further alignment. 

¶ Professional Development activities are developed that support implementation of strategies 
identified in your action plan. 
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¶ Administrators participate fully in all professional development sessions targeted for their 
faculties. 

¶ The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom observations). 

¶ Professional Education is evaluated to show its impact on teaching practices and student 
learning. 

Unchecked answers 

¶ ¦ǎƛƴƎ ŘƛǎŀƎƎǊŜƎŀǘŜŘ ǎǘǳŘŜƴǘ Řŀǘŀ ǘƻ ŘŜǘŜǊƳƛƴŜ ŜŘǳŎŀǘƻǊǎΩ ƭŜŀǊƴƛƴƎ ǇǊƛƻǊƛǘƛŜǎΦ 

¶ Clear expectations in terms of teacher practice are identified for staff implementation. 
¶ An implementation evaluation is created, based upon specific expectations related to changes in 

teacher practice, which is used to validate the overall effectiveness of the professional 
development initiative. 

¶ The LEA has a systemic process that is used to validate whether or not providers have the 
capacity to present quality professional development. 

¶ Every Professional development initiative includes components that provide ongoing support to 
teachers regarding implementation. 

Provide brief explanation of your process for ensuring these selected characteristics. 

¶ Building principals and central office administrators are fully involved in all professional 

development.  Each building level administrator takes part in all training for his/her building. 

¶ Professional development is being driven by the results of student assessment results.  The 

Keystone exams have already led to a realignment of the biology curriculum to the PA Core.  The 

Algebra curriculum is currently undergoing the same modification. 

¶ Part of our goals is to align curriculum to Pa Core and we are using LIU 18 to help us train 

our teachers and administrators in this process. 

¶ With walk-throughs, principals look for evidence that strategies stressed in Professional 

Development are being used in the classroom. 

¶ Lesson plans are reviewed to look or ideas used in Professional Development 

 

 

Provide brief explanation for strategies not selected and how you plan to address their 

incorporation. 

¶ Implementation of data teams in each building 

¶ Implementation of data warehouses in each building 

¶ Revision of teacher evaluation as state mandated Under the Teacher Effectiveness Tool 

¶ Development of a  differentiated evaluation plan for master teachers 

¶ Use the LIU for most in-service, since they are state trained in areas we are implementing 
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¶ Surveys of teachers regarding PD topics 

 

Induction Program  

Checked answers 

¶ Inductees will know, understand and implement instructional practices validated by the LEA 

as known to improve student achievement. 

¶ Inductees will assign challenging work to diverse student populations. 

¶ Inductees will know the basic details and expectations related to LEA-wide initiatives, 

practices, policies and procedures. 

¶ Inductees will know the basic details and expectations related to school initiatives, practices 

and procedures. 

¶ Inductees will be able to access state curriculum frameworks and focus lesson design on 

leading students to mastery of all state academic standards, assessment anchors and  eligible 

content (where appropriate) identified in the LEA's curricula. 

¶ Inductees will effectively navigate the Standards Aligned System website. 

¶ Inductees will know and apply LEA endorsed classroom management strategies. 

¶ Inductees will know and utilize school/LEA resources that are available to assist students in 

crisis. 

¶ Inductees will take advantage of opportunities to engage personally with other members of 

the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Inductees come in for one day of pre-service training before the start of the school year.  They are 
assigned a mentor to work with them for their first year of service.  The district has a manual to be 
used during that first year.  The principal of the building conducts 2 in-depth evaluations with the 
inductee. At the end of the year, the manual is reviewed by the building principal, the chair of 
induction committee and the superintendent or his designee. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

NA 
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Needs of Inductees 

Checked answers 

¶ Frequent observations of inductee instructional practice by a coach or mentor to identify needs. 

¶ Frequent observations of inductee instructional practice by supervisor to identify needs. 

¶ Regular meetings with mentors or coaches to reflect upon instructional practice to identify 
needs. 

¶ Inductee survey (local, intermediate units and national level). 

¶ Review of inductee lesson plans. 
¶ Review of written reports summarizing instructional activity. 

¶ Knowledge of successful research-based instructional models. 

Unchecked answers 

¶ Student PSSA data. 

¶ Standardized student assessment data other than the PSSA. 

¶ Classroom assessment data (Formative & Summative). 

¶ Submission of inductee portfolio. 

¶ Information collected from previous induction programs (e.g., program evaluations and 

second-year teacher interviews). 

Provide brief explanation of your process for ensuring these selected characteristics. 

The inductee works closely with the mentor. Principals also monitor the needs of inductees. We 

encourage these teachers to ask questions at faculty meetings or of their mentor and principal. They 

attend all the regular in-service that is set for their grade or subject with their mentor. Inductees are 

subject to at least 2 formal observations and frequent walk- throughs by the principal. All new 

teachers are evaluated under the new teacher effectiveness model. 

 

Provide a brief explanation for strategies not selected and your plan to address their incorporation. 

While inductees are part of grade level and building data meetings, they do not have student PSSA 

data of their own to use in evaluations. All of our teachers are currently being trained in the use of 

student data. 

Mentor Characteristics  

Checked answers 

¶ Pool of possible mentors is comprised of teachers with outstanding work performance. 

¶ Potential mentors have similar certifications and assignments. 

¶ Potential mentors must model continuous learning and reflection. 

¶ Potential mentors must have knowledge of LEA policies, procedures and resources. 
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¶ Potential mentors must have demonstrated ability to work effectively with students and other 
adults. 

¶ Potential mentors must be willing to accept additional responsibility. 

¶ Mentors must complete mentor training or have previous related experience (e.g., purpose of 
induction program and role of mentor, communication and listening skills, coaching and 
conferencing skills, problem-solving skills and knowledge of adult learning and development). 

¶ Mentors and inductees must have compatible schedules so that they can meet regularly. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Mentors are chosen from those teachers who have a similar grade level or subject assignment to the 
inductee to assure a common ground.  These teachers have been in the district at least 5 years, have 
a Level II certification, and have been successful in their work. They are familiar with all district 
policies and have demonstrated a willingness to work within said policies. They are willing and able 
to accept the additional responsibility of working with a new teacher.  They possess satisfactory 
ratings for all their years of service.  An effort is made to choose mentors who are compatible with 
the inductee and who may share common interests.  Planning time is available for the meetings 
needed to work together during the year. 

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

NA 

Induction Program Timeline  

Topics 
Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for Educators X X X X X X 

Assessments X X X X X X 

Best Instructional Practices X X X X X X 

Safe and Supportive Schools X X X X X X 

Standards X X X X X X 

Curriculum X X X X X X 

Instruction X X X X X X 

Accommodations and Adaptations for diverse learners X X X X X X 

Data informed decision making X X X X X X 

Materials and Resources for Instruction X X X X X X 

 
If necessary, provide further explanation. 

All these topics are touched upon in the Pre-service training in August conducted by the principals. 
They are reviewed and supported during the rest of the year as needed by both mentors and 
principals. 
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Monitoring and Evaluating the Induction Program  

Identify the procedures for monitoring and evaluating the Induction program. 

All mentors and inductees are provided with a new teacher manual.  This document contains forms 
to document time spent together working on the inductee's needs.  It also outlines what is expected 
of the mentor and the inductee during this year.  At the end of the induction period, it is forwarded 
to the building principal, who reviews the material, signs off on the document and forwards it the 
chairperson of the Induction Committee. That administrator also reviews the material before signing 
off and forwarding it to the superintendent. The superintendent also reviews and signs off on the 
material.  This document is placed in the inductee's personnel file and is kept to be used as part of 
the process of applying for Level II certification. 

Recording Process 

Identify the recording process for inductee participation and program completion. (Check all that 
apply)Checked answers 

¶ Mentor documents his/her inductee's involvement in the program. 

¶ A designated administrator receives, evaluates and archives all mentor records. 

¶ School/LEA maintains accurate records of program completion and provide a certificate or 

statement of completion to each inductee who has completed the program. 

¶ LEA administrator receives, tallies, and archives all LEA mentor records. 

¶ Completion is verified by the LEA Chief Executive Officer on the Application for Level 2 

Certification. 

Unchecked answers 

None. 

Special Education 

Special Education Students 

Total students identified: 584 

Identification Method  

Identify the District's method for identifying students with specific learning disabilities. 

The Greater Nanticoke Area School District (GNASD) complies with all Chapter 14 (state) and IDEA 

(federal) Child Find regulations.  In coordination with the Luzerne County IU 18, the GNASD issues 

Annual Notice to parents who reside within the school district regarding Child Find responsibilities.  

The purpose of Child Find is to identify children who may be eligible for services via Section 504, 
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Chapter 15, Gifted Services via Chapter 16, Special Education and Related Services according to IDEA 

and Chapter 14 regulations.    

A student may be identified as having a Specific Learning Disability (SLD) when all four aspects of 

the SLD definition are met. 

  

1. Failure to meet age or grade level standards or lack of adequate achievement in one or more of the 

following eight areas: listening comprehension, oral expression, written expression, basic reading 

skills, reading fluency skills, reading comprehension, mathematics calculation, and mathematics 

problem solving. 

 Multidisciplinary Evaluation (MDE) teams in GNASD will consider all available sources of data when 

making a determination for SLD. All sources of data will be reliable, validated, and will be referenced 

to state and/or national standards.  Consideration will be given to current data as well as a review of 

the student's progress in previous school years. 

2. Severe Discrepancy: Pattern of Strengths and Weakness 

Students in GNASD who are being evaluated for a SLD will be administered norm-referenced 

measures of intellectual ability and achievement levels in order to determine if the student exhibits a 

pattern of strengths and needs relative to intellectual ability, as defined by a severe discrepancy 

between intellectual ability and achievement. If using the simple difference method for determining 

a discrepancy between ability and achievement, a student's achievement will be at least one 

standard deviation (15 standard score points) below his/her measured intellectual ability. If using 

the predicted ability formula, the discrepancy will be statistically significant and occur in less than or 

equal to 10% of the population (base rate of 10% or below). 

3. Rule Out: GNASD will document that each of the factors below have been ruled out or determined 

not to be a factor in the student's inability to make adequate progress. 

¶ Vision, Hearing, or Motor/Orthopedic Disabilities 

¶ Intellectual Disability (MR) 

¶ Emotional Disturbance 

¶ Cultural Factors and or limited English proficiency 

¶ Environmental or economic disadvantage 

4. Rule out lack of instruction by documenting: 

¶ Appropriate instruction by qualified personnel 

¶ Repeated assessments 

The GNASD will ensure all students receive effective instruction utilizing research-based 

instructional strategies and materials in the core program.  

  

 



49 

  

  

Enrollment  

Review the Enrollment Difference Status. If necessary, describe how your district plans to address 
any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent report. The 
link is: https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

  

The Greater Nanticoke Area School District (GNASD) percentage of students with disabilities is 3.9% 

higher than the state average. Historically, GNASD has consistently maintained a percentage 3-4% 

higher than the state average.  The disability category of Intellectual Disability is 6% higher than 

state average.  Again, this is a historic trend within GNASD.  GNASD will continue to review its 

overall process of identification, referral, and programming.  

GNASD has a high percentage of students who are identified with the disability of intellectual 

disability. These students often come to GNASD (from early intervention or other school 

districts) with current IEPs and are receiving special education services from the Luzerne County IU 

18. The disability categories of Autism, Emotional Disturbance, Other Health Impairment, and 

Specific Learning Disability are at or below the state percentages.  

  

  

  

  

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School Code as the 
host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public education 
(FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its obligations 
under Section 1306 of the Public School Code? 

1.  GNASD has one group home in the district.  The Nanticoke Children Service Center CRR Group 

Home has 8 students who live in the home.  Seven of the students are eligible and receive special 

education services.  Six of these students are educated in the GNA HS Emotional Support classroom 

and one is in Learning Support.  As part of the registration process for non-residential students, a 

PDE form 4065 is prepared and submitted to the home district to document the education of the 

student and provide notification of reimbursement for the services provided.  

2.  Upon registration of the students who live in the group home, the IEP documentation and 

appropriate paperwork are exchanged with the student's home district.  Upon review of the special 

education records, the student is placed in a unilateral setting as documented in the IEP and 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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NOREP drafted by the previous school.  If GNASD (LEA) recommends a placement change,  a meeting 

is held to discuss the reasons and justification for the change in placement.  The IEP is then revised 

to reflect the GNASD placement or recommended placement.  

3.  The problems or barriers that exist with educating the non-resident students are the following: 

¶  Securing the paperwork from the home district can sometimes be difficult depending on 

the home district's familiarity of the student.  If the student has been in multiple placements outside 

of the home district like Kids Peace, Partial Hospitalization, etc., sometimes the home district does 

not have the most recent paperwork.  In this case, the GNASD Special Education Department spends 

at times an inordinate amount of time tracking down paperwork.   

¶  Most students entering the CRR Group Home are in an Emotional Support educational 

placement. A majority of the school year we are at the maximum capacity in the emotional support 

classrooms. Not only does the amount of students cause a barrier for caseloads, it is also a problem 

for the placement of future students who require Emotional Support in the Least Restrictive 

Environment.  IEP teams need to come together and determine how the student can receive the 

supports they need in the Least Restrictive Environment. We often place students outside the 

district if we do not have the educational placement they require or if our classrooms are full. 

¶ Another barrier which exists with students in the CRR Group Home is that the LEA often has 

difficulty contacting the parent/guardian for educational planning. 

 

Incarcerat ed Students Oversight 

Describe the system of oversight the District would implement to ensure that all incarcerated 
students who may be eligible for special education are located, identified, evaluated and when 
deemed eligible, are offered a free appropriate public education (FAPE). 

  

Greater Nanticoke Area School district accepts responsibility to offer FAPE to each student who is 

eligible for special education until the student turns 21 years of age. Once the student is 21 years of 

age, they are entitled to finish that school term. 

Section 1309 of the School Code permits the district providing special education (where the student 

is incarcerated) to charge the district of residence a special education charge not to exceed the total 

net cost of the special education program provided.  

Greater Nanticoke Area School district has procedures in place to locate and identify all students 

within the district's jurisdiction who are thought to be eligible and to determine those students' 

needs through the screening and evaluation process.  GNASD works closely with local juvenile 

detention centers and prisons to ensure all students who are residents of GNASD are receiving FAPE 

while incarcerated in another LEAs district boundaries. While GNASD does not have any detention 

centers or prisons within district boundaries, the district does have a system of oversight to ensure 

that all incarcerated students eligible for special education are offered FAPE. 
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Least Restrictive Environment  

1. Describe the District procedures, which ensure that, to the maximum extent appropriate, 
children with disabilities, including those in private institutions, are educated with non-
disabled children, and that removal from the regular education environment only occurs 
when education in that setting with supplementary aids and services, cannot be achieved 
satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based models, and 
other PDE sponsored initiatives to enhance or expand the continuum of supports/services 
and education placement options available within the District to support students with 
disabilities access the general education curriculum in the least restrictive environment 
(LRE). (Provide information describing the manner in which the District utilizes site-based 
training, consultation and technical assistance opportunities available through PDE/PaTTAN, 
or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section - 
Educational Environments. Also discuss the number of students placed out of the district and 
how those placements were determined to assure that LRE requirements are met. 

1.  The district has increased the number of special education teachers co-teaching in the regular 

education setting. The district also currently employs twenty paraprofessionals/instructional 

assistants and six personal care assistants to provide support for special needs students in general 

education and special education classes. In addition, the district also contracts with LIU 18 for 

behavioral supports and related services.  Child Study Teams and a Student Assistance Program 

(SAP) operate in all buildings K-12. 

The Greater Nanticoke Area School District provides a continuum of service and support options for 

students identified with a disability and eligible for special education and related services according 

to Chapter 14 and IDEA regulations.  The starting point on the continuum of services is the general 

education curriculum and programming with supplementary aids and services provided in the 

regular education setting.   At IEP meetings, the level of intervention and placement options 

ÄÉÓÃÕÓÓÉÏÎ ÂÅÇÉÎÓ ×ÉÔÈ ÔÈÅ ÁÐÐÒÏÐÒÉÁÔÅÎÅÓÓ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÉÎÖÏÌÖÅÍÅÎÔ ÉÎ ÒÅÇÕÌÁÒ ÅÄÕÃÁÔÉÏÎ ×ÉÔÈ 

supplemental supports. IEP decisions are a collaborative result of parent and staff input.  Most of our 

special education students in the district are in general education classes the majority of their school 

day.  When an IEP team feels that a placement outside of the school district should be considered, a 

re-evaluation is discussed and if additional data is required then a permission to re-evaluate is 

issued.  Once the results of a re-evaluation are completed, the IEP team reviews the data to 

determine the Least Restrictive Environment for that student.  The IEP team reviews the specially 

designed instruction and any additional supplementary aids and services that have or can be 

implemented to support the student in the least restrictive environment.  The IEP team then will 

place the student in the appropriate setting by issuing a Notice of Recommended Educational 
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Placement/ Prior Written Notice. 4ÈÅ ÄÉÓÔÒÉÃÔȭÓ students in out of district placements are in 

neighboring school districts, special education centers and APS because IEP teams determined that 

ÔÈÅ ÓÅÖÅÒÉÔÙ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÎÅÅÄÓȟ ×ÉÔÈ ÒÅÇÁÒÄÓ ÔÏ ÔÈÅÉÒ ÅÍÏÔÉÏÎÁÌ ÄÉÆÆÉÃÕÌÔÉÅÓȟ ÍÕÌÔÉ-handicapping 

conditions, and/or cognitive functioning required more intensive, full-time programs not operated 

by the district.  The district however, actively participates in the reevaluation and IEP process of 

students in out of district placements to determine the continued need for this level of intervention 

and returning students to the district. GNASD currently has 40 students being educated out of the 

district. The most restrictive educational placement on the continuum is Instruction in the Home. 

GNASD currently has two students receiving Instruction in the Home. 

Greater Nanticoke Area School District provides the following Supplementary Aids and Services to 

ensure students have the opportunity to participate in the general education curriculum with their 

non-disabled peers to the maximum extent possible. 

 

Collaborative Practices: 

¶ Instructional arrangements that support collaboration (co-teaching,  

paraprofessional support) 

¶ Shared prep periods for regular and special education teachers 

¶ Regularly scheduled meetings with parents to collaborate and discuss student  

participation in the general education curriculum and extra-curricular activities 

¶ Team meetings to discuss student achievement 

¶ Collaboration opportunities for special education, regular education, and related  

service providers 

 

Instructional Practices: 

¶ Providing assignment and test modifications 

¶ Providing extended time for assignments and assessments 

¶ Providing alternative assessments or projects for students to demonstrate learning 

¶ Use of reader services or assistive technology 

¶ Providing instructional adaptations (pre-teaching of vocabulary, review before  

assessments, extra examples, directions repeated) 

¶ Intervention series built within the general education reading curriculum 

¶ Multiple methods of presentation of material (oral, visual, written, kinesthetic) 
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¶ Providing alternate materials (use of I-Pad, transcribe, enlarged print, Braille) 

¶ Providing modified curricular goals 

 

 

 

Physical Adaptations/Modifications: 

¶ Furniture arrangements in environments 

¶ Specific seating arrangements 

¶ Individualized chair or desk 

¶ Adaptive equipment 

¶ Adjustments based on sensory input (light, sound, temperature) 

¶ Environmental Aids (acoustics, heating, ventilation) 

¶ Structural Aids (wheelchairs accessibility, grab bars, elevators) 

 

Social-Behavioral Supports: 

¶ Social Skills instruction 

¶ Social Work, Counseling, School Based Behavioral Health Supports 

¶ Peer Supports 

¶ Individualized Positive Behavior Support Plans 

¶ Modifications of Rules and Expectations 

¶ Cooperative Learning Strategies 

  

  

  

  

  

2.  GNASD has consistently dedicated resources to maintain students with disabilities in the least 

restrictive environment. The use of paraprofessional support, physical supports, assistive 

technology, receptive/expressive communication devices, collaboration, and adapted or modified 

curriculum/materials/assessments are a sampling of key supports/services provided to students 
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with disabilities to support access to opportunities made available to all students within the district. 

The district continues to evaluate the Least Restrictive Environment Data from Indicator 5. As 

indicated below by the Penn Data information, GNASD is dedicated to increasing the number of 

students educated in the regular education setting with their non-disabled peers. 

GNASD has moved towards a co-teaching model in grades K-12. All students receive their social 

studies, science, and creative arts classes with their non-disabled peers in the regular education 

setting.  All teachers have a common planning time in the high school and grade levels have common 

planning time in grades K-7.  The school district continues to replicate successful programs in 

several ways including; PDE initiatives being implemented in GNASD such as; Common Core 

Standards, Keystone Exams, RTII, Co-Teaching, School Wide Positive Behavior Support, and Verbal 

Behavior. These PDE initiatives will assist GNASD in ensuring all students are educated in their least 

restrictive environment to the maximum extent possible. Other evidence based programs that 

GNASD is replicating include: Co-Teaching, Common Planning Time, implementation of Evidence 

Based Reading and Math Programs (regular education), Evidence Based Intervention Reading 

Programs (Wilson, Edmark, SRA). 

  

DESCRIPTION 
2015-

2016 

2014-

2015 
Difference 

Percent 

Difference 

Special Education Inside the Regular Class 80% or More of the Day 282 255 27 10.59% 

Special Education Inside the Regular Class No More Than 79% of the Day and No Less Than 

40% of the Day 
97 92 5 5.43% 

Special Education Inside the Regular Class Less Than 40% of the Day 62 68 -6 -8.82% 

Public Separate Facility (Non Residential) 12 24 -12 -50.00% 

Other Private Separate Facility (Non Residential) 7 4 3 75.00% 

Public Separate Residential Facility 1 1 0 0.00% 

Other Private Facility (Residential) 1 2 -1 -50.00% 

Hospital/Home Bound 0 0 0 0.00% 

Out of State Facility 0 0 0 0.00% 

Instruction in the Home 2 4 -2 -50.00% 

Correctional Facility 0 0 0 0.00% 

Approved Private School (Non Residential) 1 1 0 0.00% 

Approved Private School (Residential) 0 0 0 0.00% 

  

  

3.  GNASD has met the SPP target for students receiving Special Education supports inside the 

Regular Education class 80% or more with 62% of our students being included in the general 

education setting 80% of more of the day.  The District also met the target for number of students in 

other settings with 3% of students according to the Indicator 5 section of the Special Education Data 

Report.  However, students receiving special education supports in the regular education class less 

than 40% of the time is 5% above the SPP Target at 13%.  GNASD continues to analyze the Indicator 

5 data to determine how to better meet our students' needs within the regular education setting 

when appropriate. When an IEP team feels that a placement outside of the school district should be 

considered, a re-evaluation is discussed and if additional data is required then a permission to re-
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evaluate is issued.  Once the results of a re-evaluation are completed, the IEP team reviews the data 

to determine the Least Restrictive Environment for that student.  The IEP team reviews the specially 

designed instruction and any additional supplementary aids and services that have or can be 

implemented to support the student in the least restrictive environment.  The IEP team then will 

place the student in the appropriate setting by issuing a Notice of Recommended Educational 

Placement/ Prior WritÔÅÎ .ÏÔÉÃÅȢ 4ÈÅ ÄÉÓÔÒÉÃÔȭÓ students in out of district placements are in 

neighboring school districts, special education centers and APS because IEP teams determined that 

ÔÈÅ ÓÅÖÅÒÉÔÙ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÎÅÅÄÓȟ ×ÉÔÈ ÒÅÇÁÒÄÓ ÔÏ ÔÈÅÉÒ ÅÍÏÔÉÏÎÁÌ ÄÉÆÆÉÃÕÌÔÉÅÓȟ ÍÕlti-handicapping 

conditions, and/or cognitive functioning required more intensive, full-time programs not operated 

by the district.  The district however, actively participates in the reevaluation and IEP process of 

students in out of district placements to determine the continued need for this level of intervention 

and returning students to the district. GNASD currently has 40 students being educated out of the 

district  

  

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, but not 
limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-escalation 
techniques and responses to behavior that may require immediate intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

The Greater Nanticoke Area School District (GNASD) School Board policy 113.2 addresses the issue 

of Behavior Support. Students receiving special education and related services that display 

behaviors that impede their learning or the learning of others have a positive behavior support plan 

included in their IEP. The PBSP is developed using parent/teacher input, record review, behavior 

rating scales, and Functional Behavior Analysis (FBA). 

  

De-Escalation and Safety Care 

 

In each building, teachers are identified and trained in de-escalation techniques including Safety 

Care training.  Through professional development, the staff is trained with de-escalation strategies to 

improve the way they handle students with behavioral outbursts and/or aggression. In the case 

when a student requires a restraint, the IEP team meets within 10 days to discuss the incident, the 

restraint used, and revises the IEP and Positive Behavior Support Plan accordingly.  The parent has a 

right to waive this meeting.  Upon completion of the IEP meeting or waiver of the meeting, the 

necessary information is gathered and the incident is reported on the Restraint Information System 

Collection. 

  

School Wide Positive Behavior Support (SWPBS) 

 

  

GNASD proudly boasts a state recognized School Wide Positive Behavior Support (SWPBS) program 
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for grades K-7.  GNASD SWPBS supports all students in addressing their 

social/emotional/behavioral needs to encourage success at school and beyond the school setting.  

SWPBS focuses on efficient use of data (through SWISS) to guide decisions for improving our 

schools.  The GNASD SWPBS program takes a proactive approach to discipline that promotes and 

rewards students for appropriate behavior and increased learning.  GNASD uses a multi-tiered 

model (Universal, Secondary, and Tertiary).  A broad range of systemic and individualized strategies 

are used for achieving important social and learning outcomes while preventing problem behavior 

with all students. 

  

School Based Behavioral Health Team 

Another mental health service offered to students and families in GNASD is School Based Behavioral 

Health (SBBH).  SBBH is a comprehensive mental health program which serves children and 

adolescents who are experiencing serious emotional and behavioral issues. SBBH is unique in that it 

is located within the school, while also having the ability to work with the child/adolescent and their 

family in the home and community. Service hours are nontraditional and can include evenings, 

weekends, summer and holidays. SBBH uses the team approach which allows for greater availability 

of staff to accommodate treatment needs. There is a staff member available by phone 24 hours per 

day/ seven days a week to assist caretakers in dealing with crisis situations, management issues and 

resource referrals. 

Services Offered 

¶ Individual, Group, and Family Therapy 

¶ Treatment Review Meetings 

¶ Behavior Management and Programming 

¶ 24 hour Crisis Intervention 

¶ Case Management 

¶ Psychological Assessments and Consultation 

¶ Trauma/ Grief Counseling 

¶ Social Skills Training 

¶ Medication Monitoring 

Referral Process 

The SBBH is accessed through a collaborative consultative process participated in by parents, school 

districts and community agencies. The referral process is designed to problem solve social, 

emotional, and educational concerns. Participating in the process as well is a certified School 

Psychologist who will confirm that SBBH services are needed and a representative of CCBH who will 

also take an active part in the confirmation of service appropriateness. Individualized treatment plan 
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goals are generated through this process and will reflect the information obtained. Authorization for 

services from CCBH is received within a short length of time and will generally remain valid for six 

months. In order to reassess changing needs, reauthorization meetings are conducted on a regular 

six month basis. 

Who provides the SBBH Team services? 

SBBH teams in each school include a Mental Health Professional (MHP) who is a Licensed Social 

Worker or Licensed Professional Counselor and a Behavioral Health Worker (BHW) who holds a 

minimum of a college degree and experience in a mental health setting. The MHP is the team leader 

and is responsible for obtaining pertinent information related to the reasons for referral. He/she 

creates the treatment plan, provides direct treatment, and supervises the other BHWs. The BHW's 

provide direct, ongoing services in the home, school, and community. Since SBBH utilizes a team 

approach, children/adolescents and families have the opportunity to serve as active working 

members of the team. 

Crisis Intervention 

The MHP helps you to develop a crisis plan for home and school. They review this plan with the team 

on a periodic basis and answer any questions they may have in terms of how to implement it. 

Alterations to this plan can be made as circumstances change with the child/adolescent or within the 

home situation. A SBBH staff member is available 24/7 by phone to assist in screening and creating a 

safe means of dealing with a crisis situation. 

  

  

  

Intensive Interagency/Ensuring FAPE/Hard to Place Students  

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to determine gaps in 
the continuum of special education supports, services and education placement options 
available for students with disabilities. 

2. Include information detailing successful programs, services, education placements as well as 
identified gaps in current programs, services, and education placements not available within 
the LEA. Include an overview of services provided through interagency collaboration within 
the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this plan. 

1. GNASD is committed to working with state and local agencies and local school districts to provide 

quality services to eligible children. The district does at times have difficulty in locating a program to 

ensure provision of FAPE in the LRE. The LEA frequently participates in CASSP meetings that have 

resulted in the provision of FAPE in the LRE by meeting complex needs through an approved private 

school, residential treatment facility, instruction in the home, or a drug and alcohol rehabilitation 

setting.  

Historically, GNASD has been successful in appropriately placing students. Depending on the 
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complexity of needs presented by the student, he/she may be placed on an interim basis until 

recommended services can begin.  County and regional coordination is provided through the CASSP 

meetings.  

 

In the event that GNASD has a difficult time placing a student within the school district programs, the 

LIU 18 is contacted to discuss additional placement options.  If there are still difficulties with placing 

the student, then APS schools and/or private schools will be discussed and if appropriate, GNASD 

will make a referral to out of district placements to ensure the student receives an education and 

that IEP services are not overly interrupted.  In the event that there is still no appropriate placement 

found, the District will coordinate an Interagency meeting to ensure FAPE is provided.    

 

Pursuant to the Individuals with Disabilities Education Act, 20 U.S.C. §1401, et seq., and the litigation 

known as Cordero, the Department has participated with other child-serving agencies in developing 

a system for providing intensive interagency coordination to students with disabilities whose school 

districts have determined that they cannot be appropriately educated in a public educational setting 

and who have waited more than 30 days for the provision of an appropriate educational placement.  

This system is also aimed at providing assistance to students who are at substantial risk of waiting 

more than 30 days for an appropriate educational placement. 

 

The system of intensive interagency coordination is not intended to replace the local interagency 

process.  In the vast majority of situations requiring interagency efforts, local IEP and Interagency 

teams do not require additional assistance to assure the provision of appropriate educational 

programs and placements for the students they serve.  Intensive interagency coordination is 

designed for the rare situations when the local teams are not able to arrange for the placements of 

students in the public educational setting and the students have waited or are at risk of waiting more 

than 30 days for an appropriate educational placement. 

 

GNASD plays a crucial role in identifying which students require intensive interagency coordination, 

since these are students whom the school district has determined cannot currently be served in the 

public educational setting.  In addition to assisting school districts with providing appropriate 

educational programs and placements, the system of intensive interagency coordination also works 

toward the goal of enhancing the capacity of school district programs so that the needs of students 

with disabilities can be met in public educational settings in most situations.  

 

2.  Several programs that assist GNASD with the placement of hard to place students are the LIU 18 

Lighthouse Academy(Lyndwood), the LIU 18 Pathways (Partial Hospitalization) Program, New Story 

(private school), Graham Academy (private school), Children's Service Center- Milford E.Barnes 

School (CSC- Partial Hospitalization), Pennsylvania School for the Deaf (APS), Woods School (APS), 

Deverauex School (APS).  Currently between the LIU 18 and GNASD Emotional Support 

program, GNASD has placements within the school district for students from grades Kindergarten - 

6th  and 8th grade through 12th.  In addition, GNASD has also created its own Life Skills Support 
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classes from grades 5- 12.  In conjunction with the LIU 18, GNASD has a Life Skills Support class that 

accommodates students from grades Kindergarten through 3rd. In conclusion, GNASD has Life Skills 

Support for all grades in their neighborhood schools.  

 

3. GNASD is always looking at ways we can expand our continuum of services to provide support for 

our students within their neighborhood schools.  Within the last two years, GNASD has hired it's own 

full time district Occupational Therapist who continues to work with two contracted occupational 

therapist. 

 

GNASD recently implemented a new reading curriculum and plans to implement a new math 

curriculum in the 2016-2017 school year. Both curriculums include intervention material for 

students working below grade level. The intervention piece allows students to participate in the 

regular education setting seamlessly.  This past December, the school district established a district 

wide Wilson Reading program to assist students with disabilities in reading.  

  

The SETT (Student Environment Tools Technology) Process has also recently been incorporated into 

the IEP process for students who need or are considering Assistive Technology.        

  

GNASD is committed to bringing special education programs back to the district. The district will 

continue to evaluate the needs of the students and consider adding special education programs to 

our neighborhood school buildings.  Currently, data and enrollment trends support opening another 

K-2 Autistic Support classroom and an additional HS Emotional Support classroom. 

 

GNASD will also have a brand new K-2 state of the art building open in Fall of 2017. 

  

Strengths and Highlights  

Describe the strengths and highlights of your current special education services and programs. 
Include in this section directions on how the district provides trainings for staff, faculty and parents. 

 

Strengths 

 

The Greater Nanticoke Special Education Department is thriving and ever changing with the needs of 

our student population.  

 

Strengths include the following: 

¶ Continuum of Special Education programs offered within district- meeting the  
academic/functional/developmental needs of 93% of district students with IEPs. 
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¶ Special Education Faculty/Staff- 100% appropriately certified and Highly Qualified  
(HQ) professionals 

¶ Special Education Support Staff- 100% of our paraprofessionals have attained HQ  
status. 

¶ Academic Instruction- use of researched based instructional strategies based upon  
the PA Core Standards. 

¶ Instructional/Progress Monitoring- Use of annual benchmark and progress  
monitoring data to make instructional decisions.  

¶ Professional Development- PA Core Standards, Webb's Depth of Knowledge  
Instructional Strategy training, SAS Toolkit Overview, Co-Teaching, Peer 
Modeling/Observations, AIMSWEB progress monitoring, LRE/Inclusive practices, FBA/PBSP 
training, and Wilson Reading. 

¶ School Wide Positive Behavior Support-state recognized as a model program. 
¶ Child Study Team 
¶ Web Based IEP program to support online professional collaboration. 
¶ Guidance Counselors actively participating in IEP team meetings and re-evaluations. 
¶ Assistive Technology- GNASD works in conjunction with LIU to determine assistive  

technology needs through the SETT process. 
¶ Autistic Support Program currently offered in grades K-2. GNASD is considering  

expanding this program within the next two years. 
¶ Life Skills Support Program offered K-12 in our neighborhood schools. 
¶ Emotional Support- GNASD plans to have emotional support in grades K-12  

available within the next 3 years. 
¶ Strong relationships with parents and the community (feedback from the 2012 Special  

Education Audit- Parent Survey indicates that parents are generally pleased with their  

ÃÈÉÌÄȭÓ ÐÒÏÇÒÁÍ ÁÎÄ ÐÒÏÇÒÅÓÓȟ ÔÈÅ ÑÕÁÌÉÔÙ ÏÆ ÔÈÅ ÔÅÁÃÈÉÎÇ ÓÔÁÆÆȟ ÒÅÓÐÏÎÓÉÖÅÎÅÓÓ ÔÏ ÔÈÅÉÒ  

concerns and the warm, caring attitude of the staff) 

¶ The Secondary Life Skills program has applied the students developing academic and  

functional skills through holding dances for local school districts, coffee delivery business  

every Friday morning in the HS, and selling Christmas crafts they make within the industrial 

arts classroom. 

¶ Comprehensive Early Intervention Transition process 

¶ All paraprofessionals are First Aid and CPR certified 

¶ Experienced and trained paraprofessional and personal care assistants who support and  

facilitate the integration of students with disabilities in the general curriculum 

¶ Strong academic support for students requiring specially designed instruction through our  

Learning Support, Emotional Support, Autistic Support, and Life Skills Support programs 

¶ Several co-taught classes with a regular and special education teacher 

¶ Active professional development opportunities through in-services, professional  

development, Luzerne County Intermediate Unit, PATTAN and other resources. 

 

Recent positive additions to our program include: 

¶ Increased attention to positive behavior support for students- professional  

development in the area of FBA and PBSP 

¶ GNASD recently hired their own Occupational Therapist-Full Time. 
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¶ Elementary School OT focus on handwriting and the integration of OT strategies in  

the classroom. 

¶ Transition services (strong collaboration between Learning Support staff, guidance,  

Wilkes-Barre Area Career and Technology Center and LIU 18 

¶ Wilson Reading Program available K-12. 

¶ New reading and math curriculums implemented K-12 in the general education. 

¶ New reading and math curriculums implemented K-12 in the learning support and  

life skills settings.   

¶ New district administration team with shared vision to increase student  

achievement. 

 

Professional Development offered to teachers, paraprofessionals, administration, and parents: 

¶ Differentiated Instruction 

¶ Co-Teaching 

¶ Special Education Process 

¶ Classroom Management for Behavior Supports 

¶ Technical Assistance with School-Wide Positive Behavior Supports 

¶ Facilitation of Functional Behavior Analysis 

¶ Tier 2 and 3 Interventions for School-wide Positive Behavior Supports 

¶ AIMSWEB progress monitoring 

¶ Writing Legally Defensible IEPs 

¶ First Aid and CPR (Paraprofessionals) 

¶ Safety Care 

¶ Re-evaluation process 

¶ Indicator 13 Transition Training 

¶ Wilson Reading Training 

¶ Reading Wonders Training 

¶ SRA 

¶ IEP Writer 

¶ IEP goal writing 

¶ OVR Parent Information Night (Parents) 

¶ Early Intervention "Meet the District Night" (Parents) 

¶ Moving Up Transition Night for Parents presented by LIU18 
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

¶ Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

¶ Free Education and Attendance (in compliance with § 12.1) 

¶ School Rules (in compliance with § 12.3) 

¶ Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

¶ Discrimination (in compliance with § 12.4) 

¶ Corporal Punishment (in compliance with § 12.5) 

¶ Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

¶ Freedom of Expression (in compliance with § 12.9) 

¶ Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

¶ Hair and Dress (in compliance with § 12.11) 

¶ Confidential Communications (in compliance with § 12.12) 

¶ Searches (in compliance with § 12.14) 

¶ Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101ɂ780-144) 

¶ Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

¶ Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

¶ Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
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¶ Early Intervention Services System Act (if applicable) (11 P.S. § 875-101ɂ875-503) 

¶ Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system (in compliance with 24 PS § 15-1547) 

¶ Acceptable Use Policy for Technology Resources 

¶ Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

¶ Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

¶ Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

¶ Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

¶ Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

¶ Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

¶ Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www.pacode.com/secure/data/022/chapter12/s12.42.html


64 

24 P.S. §1306 and §1306.2 Facilities 

Facility Name Facility Type Services Provided By Student Count 

Children's Service 
Center- Community 
Rehabilitation 
Residential Group 
Home for Adolescents 

Nonresident Greater Nanticoke 
Area School District 
Luzerne County 
Intermediate Unit 18 

8 

 
 

Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of Students 
Placed 

Alternative Learning 
Center 

Special Education 
Centers 

Emotional Support 4 

Milford Barnes School - 
Children Service 
Center 

Other Emotional Support 2 

Dallas Middle School Neighboring School 
Districts 

Emotional Support 4 

Kistler Elementary 
School 

Neighboring School 
Districts 

Multiple Disabilities 
Support 

2 

Lyndwood Academy Special Education 
Centers 

Emotional Support 3 

New Story Other Autistic Support 2 

Pittston Area Primary 
School 

Neighboring School 
Districts 

Autistic Support 2 

REAL Academy Other Life Skills Support 1 

Western PA School for 
the Deaf 

Approved Private 
Schools 

Deaf-Blindness 
Support 

1 

West Side CTC Neighboring School 
Districts 

Life Skills Support 1 

Wyoming Valley West 
High School 

Neighboring School 
Districts 

Emotional Support 2 

Luzerne County 
Community College 

Other Life Skills Support 1 

Fairview Elementary 
School 

Neighboring School 
Districts 

Autistic Support 1 

Kistler Elementary  Neighboring School 
Districts 

Life Skills Support 1 

New Story Other Emotional Support 2 

Wyoming Area 
Secondary 

Neighboring School 
Districts 

Autistic Support 1 

Hanover Area High 
School 

Neighboring School 
Districts 

Physical Support 1 

Graham Academy Other Autistic Support 2 
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Graham Academy Other Life Skills Support 1 

Graham Academy Other Emotional Support 1 

 
 

Special Education Program Profile 
Program Position #1 

Operator: School District 

PROGRAM DETAILS 

Type: Position 

Implementation Date: March 16, 2016 

Reason for the proposed change: Previously only Itinerant Segment indicated. Now 

includes Supplemental Learning Support. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 7 2 0.5 

Locations:     

KM Smith 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 7 7 0.5 

Locations:     

KM Smith School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #2 
Operator: Intermediate Unit 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Life Skills Support 5 to 8 8 1 

Locations:     

KM Smith School An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #3 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 31, 2016 
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Reason for the proposed change: The Kennedy Elementary School is closing for building 
renovations for the 2016-2017 school year. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 8 4 0.45 

Locations:     

GNA Elementary 
Center 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 8 11 0.55 

Locations:     

GNA Elementary Center An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #4 
Operator: School District 
PROGRAM DETAILS 

Type: Class and Position 
Implementation Date: September 2, 2015 
Reason for the proposed change: The teacher was previously in the music room and as 
the new Special Education Director, I felt the classroom needed to be more in the main 
ebb and flow of the building. 
 
In addition, changed from Itinerant Learning Support to Supplemental Learning 
Support. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 11 20 1 

Locations:     

GNA Elementary Center An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #5 

Operator: School District 
PROGRAM DETAILS 

Type: Class and Position 
Implementation Date: August 30, 2017 
Reason for the proposed change: School District took over classroom from LIU18. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 8 to 11 12 1 

Locations:     

GNA Elementary School An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Program Position #6 
Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed the FTE based on caseload. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 10 16 1 

Locations:     

GNA Elementary 
Center 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #7 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed FTE to match the caseload. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 11 29 1 

Locations:     

GNA Elementary 
Center 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #8 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed number on caseload and current FTE 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 8 to 11 29 1 

Locations:     

GNA Elementary 
Center 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #9 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed FTE to match the caseload. Added segment 
for itinerant and supplemental. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 
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Itinerant Learning Support 11 to 13 19 0.5 

Locations:     

GNA Educational 
Center 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 13 6 0.5 

Locations:     

GNA Educational Center A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #10 
Operator: School District 
PROGRAM DETAILS 

Type: Class and Position 
Implementation Date: August 30, 2017 
Reason for the proposed change: School District took over class from LIU 18 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom accessibility, classroom location, classroom size was marked as 
inappropriate. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 9 to 12 12 1 

Locations:     

GNA Educational Center A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #11 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Revised number of students on caseload and FTE 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 14 18 0.45 

Locations:     

GNA Educational 
Center 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 14 11 0.55 

Locations:     

GNA Educational Center A Middle School 
Building 

A building in which General 
Education programs are operated 

  



69 

 

Program Position #12 
Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 31, 2016 
Reason for the proposed change: Moving the learning support classroom into the 
previous life skills support classroom.  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 14 18 0.9 

Locations:     

GNA Educational Center A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 14 3 0.1 

Locations:     

GNA Educational 
Center 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #13 
Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 31, 2016 
Reason for the proposed change: The Life Skills Support classroom is being moved to 
room 106 which was previously used for Home Economics classes. The new classroom 
is fully equipped with a full kitchen for functional Life Skills lessons and is double the 
size of the previous classroom. 

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills 
Support 

10 to 13 10 1 

Locations:     

GNA Educational Center A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #14 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Accurately reflect students on caseload 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 
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Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 14 to 17 8 0.4 

Justification: . 

Locations:     

GNA High School  A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Life Skills Support 16 to 21 5 0.6 

Justification: High School Life Skills class that services students until they earn their diploma or age out. The 
age range variance is documented in all IEPs and the age range variance does not negatively effect any 
student's progress towards IEP goal succession. 

Locations:     

GNA High School A Senior High School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #15 
Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 15 to 19 20 1 

Locations:     

GNA High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #16 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 25 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #17 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: September 2, 2015 
Reason for the proposed change: The principal restructured departments and wanted 
the other classroom for a math teacher.  
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PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 25 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #18 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Change FTE to accurately reflect current caseload 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 25 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #19 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Accurately reflect caseload, FTE, and Support 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 20 1 

Locations:     

GNA High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #20 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Accurately reflect current caseload and FTE 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 28 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 
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Program Position #21 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed support to accurately reflect current 
caseload 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 20 1 

Locations:     

GNA High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #22 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed FTE to accurately reflect current caseload 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 25 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #24 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed caseload to accurately reflect current 
number of students. 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 7 50 0.76 

Locations:     

KM Smith 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 7 to 8 10 0.24 
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Support 

Locations:     

Kennedy 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #25 
Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

8 to 11 65 1 

Locations:     

GNA Elementary 
Center 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #26 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Added segment for Educational Center and updated 
FTE 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

11 to 14 20 0.3 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

11 to 14 40 0.7 

Locations:     

GNA Educational 
Center 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #27 
Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: March 16, 2016 
Reason for the proposed change: Changed FTE to accurately reflect caseload 

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 
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Itinerant Learning Support 14 to 18 25 1 

Locations:     

GNA High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #28 

Operator: School District 
PROGRAM DETAILS 

Type: Class and Position 
Implementation Date: August 21, 2014 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 5 to 8 8 1 

Locations:     

K.M. Smith School An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #29 

Operator: School District 
PROGRAM DETAILS 

Type: Class and Position 
Implementation Date: August 31, 2016 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 8 8 1 

Locations:     

KM Smith Elementary 
School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
 

Special Education Support Services 

Support Service Location Teacher FTE 

School Psychologist District 1 

Special Education Director District 1 

Personal Care Assistant KM Smith School 1 

Personal Care Assistant GNA Educational Center 2 

Personal Care Assistant Kennedy School 1 

Personal Care Assistant GNA Elementary Center 3 

Paraprofessional KM Smith 3 

Paraprofessional Kennedy School 1 

Paraprofessional GNA Elementary Center 4 

Paraprofessional GNA Educational Center 3 

Paraprofessionals GNA High School 9 
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Special Education Secretary District 1 

Occupational Therapist District 1 

Wilson Reading Specialist District 1 

 
 

Special Education Contracted Services 

Special Education Contracted 
Services 

Operator Amt of Time per Week 

Occupational Therapy Outside Contractor 2 Days 

Physical Therapy Outside Contractor 2 Days 

Hearing Support Teacher Intermediate Unit 2 Days 

Vision Support Teacher Intermediate Unit 2 Days 

Orientation and Mobility 
Services 

Intermediate Unit 1 Days 

Behavior Specialist Intermediate Unit 1 Days 

Transition Specialist Intermediate Unit 2.5 Days 
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Needs Assessment 

Record School Patterns 

Question: 

After reviewing school level accomplishments and systemic challenges, what patterns can you 

identify among your schools? 

What other information do you still need to assess? 

Answer: 

¶ After reviewing school level accomplishments, it is apparent that graduation rates have  

increased at the high school. 

¶ After reviewing school level accomplishments, it is evident that truancy rates have decreased  

after implementation of the PASS (Parent and Student Success) Program was implemented. 

¶ Greater Nanticoke Area School District has a state recognized PBIS Program that has  

contributed to a decrease in reportable disciplinary offences as per Safe Schools Reporting 

requirements. 

¶ During the 2016-17 school year, the school district devoted resources to the development of  

a Common Core and Standards-Aligned Curriculum across all content areas. 

¶ A common pattern that can be observed is that we do not have a consistent implementation  

of standards aligned curricula across all schools for all students.  

¶ The district needs to ensure that the curriculum is being implemented with fidelity and  

instructional practices need to reflect and address the needs of all students across all 

classrooms. 

¶ The district must ensure the collection, analysis, and application of available data to drive  

instructional planning and increased student achievement.  

¶ The district needs increased resources to enhance existing safety nets / interventions for  

students who are academically at-risk.  

  

District Accomplishments 

Accomplishment #1: 

District-wide attendance rates reflect improvement as evidenced by the following data: 2013-14 rate 

of 92.82%, 2014-15 rate of 93.23%, 2015-16 rate of 96.10%.  The increased rate of attendance 

reflects successful implementation of the district-wide 2014 Truancy Elimination Plan. 
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Accomplishment #2: 

GNASD graduation rates have been improving steadily as evidence by  an increase from 86.58% 

during the 2014-2015 school year to a rate of 92.05% during the 2015-2016 school year per the 

School Performance Profile Data. 

Accomplishment #3: 

The school district increased resources to accomplish curriculum development that aligns to the PA 

Core Standards in all content areas from two days during the 2015-2016 school year to seven days 

during the 2016-2017 school year. 

Accomplishment #4: 

The indicators of Academic Achievement on SAT/ACT College Ready Benchmark tests has increased 

from 35.29% in 2014-15 to 42.23% in 2015-16. 

Accomplishment #5: 

Elementary Schoolwide Positive Behavior Program (Grades 3-5) has been effectively implemented 

as evidenced by a reduction in disciplinary referrals from 391 during the 2015-2016 school year to 

319 referrals during the 2016-2017 school year.  The program was recognized by the 

Commonwealth of Pennsylvania and serves as a model for other local districts wishing to implement 

their own program.  Efforts are currently underway to expand the PBIS program K-12. 

 

District Concerns 

Concern #1: 

Student scores are below the state average in mathematics on both the Keystone Exam and PSSA's. 

Concern #2: 

District scores are below the state average on the PSSA's in ELA and in the Literature Keystone 

Exam. 

Concern #3: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

 Concern #4: 

There is not a system within the district that fully ensures staff members in every school use PA 

Core standards aligned assessments with fidelity to monitor student achievement and adjust 

groupings and instruction based on data from these assessments.  
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Concern #5: 

The numbers of students identified with IEP's has increased throughout the district and student 

achievement in the IEP subgroup has declined.  More specifically, the districts IEP population has 

increased from an average of 20% to 23%. 

Concern #6: 

The numbers of students attending post-secondary educational institutions is low.  As per the results 

of the Senior Survey, approximately 68% of the students of the senior class will attend post-

secondary training and/or higher education.  

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures 

consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

  

 

There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 

 

District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 

 

The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 
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The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  

 

Systemic Challenge #2 (Guiding Question #3) Establish a district system that fully ensures staff 

members in every school use standards aligned assessments to monitor student achievement and 

adjust instructional practices. 

Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

  

 

There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 

 

District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 

 

The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 

 

The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  

 

Systemic Challenge #3 (Guiding Question #2) Establish a district system that fully ensures the 

consistent implementation of effective instructional practices across all classrooms in each school. 
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Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

  

 

There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 

 

District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 

 

The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 

 

The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  

 

Systemic Challenge #4 (Guiding Question #4) Establish a district system that fully ensures high 

quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content 

resources) aligned with state standards and fully accessible to teachers and students. 

Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  
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There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 

 

District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 

 

The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 

 

The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  

 

Systemic Challenge #5 (Guiding Question #5) Establish a district system that fully ensures barriers 

to student learning are addressed in order to increase student achievement and graduation rates. 

Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

  

 

There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 
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District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 

 

The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 

 

The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  

 

Systemic Challenge #6 (Guiding Question #10) Establish a district system that fully ensures 

professional development is focused, comprehensive and implemented with fidelity. 

Aligned Concerns: 

A common pattern that can be observed is that the district does not have a consistent 

implementation of standard-aligned curriculum across all schools for all students.  

  

 

There is not a system within the district that fully ensures staff members in every school 

use PA Core standards aligned assessments with fidelity to monitor student achievement 

and adjust groupings and instruction based on data from these assessments.  

  

 

Student scores are below the state average in mathematics on both the Keystone Exam 

and PSSA's. 

 

District scores are below the state average on the PSSA's in ELA and in the Literature 

Keystone Exam. 
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The numbers of students identified with IEP's has increased throughout the district and 

student achievement in the IEP subgroup has declined.  More specifically, the districts IEP 

population has increased from an average of 20% to 23%. 

 

The numbers of students attending post-secondary educational institutions is low.  As per 

the results of the Senior Survey, approximately 68% of the students of the senior class 

will attend post-secondary training and/or higher education.  
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District Level Plan 

Action Plans 

Goal #1: Establish a district system that fully ensures the consistent implementation of 

effective instructional practices across all classrooms in each school. 

Related Challenges: 

¶ Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

¶ Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

¶ Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Lesson Plans, Student Learning Objectives, Skyward Discipline 
Acct System, SWIS, Data Committees, PBIS Committees, Child Study Teams,  

Specific Targets: All teachers will complete a minimum of one self-assessment 
rubric annually for purposes of reflection on their teaching. 

All teachers will earn an overall rating of PROFICIENT based upon the 
Framework for Teaching indicators. 

 

Strategies: 

Curriculum Mapping 

Description:  

Based upon the findings from McTighe & Wiggins, the district will use 
backward design in creation of a K-12 ELA, Math and Science curricula.  A 
team approach will be utilized based upon each specific content area.  A 
cross representation of K-12 faculty will encompass the teams.  The 
curriculum director and building principals will oversee the process.  
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SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Materials & Resources 

Charlotte Danielson Framework 

Description:  

The Framework for Teaching is a research-based set of components of 
instruction, aligned to the INTASC standards, and grounded in a 
constructivist view of learning and teaching. The complex activity of 
teaching is divided into 22 components (and 76 smaller elements) 
clustered into four domains of teaching responsibility. (Source: 
http://www.danielsongroup.org/framework/) Resource: 
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction 

Instruction - Teacher Effectiveness, Principal Effectiveness and 

Student Learning Objectives (SLOs) 

Description:  

Commonwealth of Pennsylvania (Source: 
http://www.pdesas.org/Instruction/Index/) Resource: 
http://effectivestrategies.wiki.caiu.org/Instructional+Practices 

SAS Alignment: Instruction 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 

& Data Warehousing 

Description:  

Using Student Achievement Data to Support Instructional Decision Making 
provides a WWC reporting of various strategies related to the acquisition, 
analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

Differentiated Instruction 

Description:  

http://www.danielsongroup.org/framework/
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
http://www.pdesas.org/Instruction/Index/
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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"Learning Styles: Concepts and Evidence 
http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf 
Learning Styles 
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33 
WWC: Assisting Students Struggling with Reading: Response to 
Intervention and Multi-Tier Intervention in the Primary Grades 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.
pdf 
Differentiated Instruction Reexamined 
http://www.hepg.org/hel/article/499 
Investigating the Impact of Differentiated Instruction in Mixed Ability 
Classrooms 
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf 
Resource: http://effectivestrategies.wiki.caiu.org/Instructional+Practices 
" 

SAS Alignment: Assessment, Instruction 

Observation 

Description:  

GNASD will continue to adhere to the established Differentiated 
Supervision Plan when observing teachers, including: clinical, 
walkthrough, and/or self-directed. The differentiated supervision model 
promotes teacher effectiveness through various methodologies of 
supervision.  In addition, it ensures consistency of teacher supervision and 
evaluation in every school throughout the district.  The differentiated 
supervision model also provides for professional development for teachers 
in the school district.   

The Clinical Supervision Model will be utilized with 1/3 (33%) of the 
teaching staff in any given year.  The Clinical Supervision Model requires a 
pre-conference, observation by an administrator, and a post-conference. 
Through the utilization of the Teacher Effectiveness Tool developed by 
Charlotte Danielson and implemented by the Commonwealth of 
Pennsylvania, teachers will be clinically supervised. 

The walkthrough observation tool created by the Greater Nanticoke Area 
School District examines domains two and three of the Danielson 
Framework.  The purpose of the walkthrough observation is to efficiently 
collect data on the classroom environment and instructional practices 
evident during the lesson.   

The Self-Directed Model is for tenured professional employees who have 
demonstrated significant progress in the four Danielson Domains of 
Planning and Preparation, Classroom Environment, Instruction, and 
Professionalism.  Teachers utilizing the self-directed model must be 
chosen by the building administrator to qualify.  The teacher will list goals 

http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://www.hepg.org/hel/article/499
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
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and objectives that they wish to accomplish.  The goals and objectives 
should focus on district and/or building goals.   

  

SAS Alignment: Standards, Instruction 

Implementation Steps: 

Instruction - Teacher Effectiveness, Principal Effectiveness and 

Student Learning Objectives (SLOs) 

Description:  

Administrators will be trained on Principal Effectiveness/Educator 
Effectiveness and establish a schedule of administrative walk-throughs 
with the goal of identifying strengths and concerns. 

Teachers will be trained in the development of the three phases of student 
learning objectives (Design, Build, & Review).  Training will include 
customized tutorials and supportive tools (SAS Homeroom tool) to ensure 
that all SLOs are data-driven and meet PDE-established critreia.  The goal 
is to support middle school teachers in their development of SLOs 
that serve as indicators of growth and can be utilized to measure student 
progress toward mastery of learning standards.  

  

  

  

Start Date: 7/1/2017       End Date: 6/30/2018 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Instruction - Teacher Effectiveness, Principal Effectiveness and Student 
Learning Objectives (SLOs) 

 

Differentiated Instruction / Resources 

Description:  
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Instructional practices will be closely monitored by the building principal 
to ensure teaching practices are sound in design, aligned to PA Core 
learning standards, and reflect mastery of content and effective 
instruction.  To this end, teacher practices will be assessed on a regular 
and ongoing basis to ensure lesson plans include differentiated strategies, 
as monitored via formal and informal observations by the administrative 
team.  In addition, lesson plans will be reviewed quarterly to ensure 
alignment of instructional planning and utilization of resources aligned to 
PA Core learning standards.  

In 2016, the District purchased and implemented a new mathematics 
series (Go Math) for students in grades K-7; this series is aligned to PA 
Core Standards. 

The administrative team has worked with Luzerne Intermediate Unit 18 to 
initiate the process of developing a curriculum development 
plan.  Curriculum development efforts across all content areas commenced 
in September of 2016, as outlined in the (impending) multi-year plan. 

Across the district, all teachers earned an OVERALL rating of proficient in 
the domains of teaching responsibility (planning & preparation, classroom 
environment, instruction, professional responsibility) during the 2016-
2017 school year. The goal for the 2018-2019 school year is for all 
teachers to earn a minimum rating of proficient in EACH of 
the four domains.   

  

Start Date: 9/1/2017       End Date: 6/30/2019 

Program Area(s): Professional Education, Teacher Induction 

Supported Strategies:  

¶ Differentiated Instruction 

 

Universal Design for Learning (UDL) 

Description:  

GNASD teachers will continue to consider and incorporate multiple paths 
for learning content/skills.  Lesson plans will include differentiated 
options that reflect the principles of UDL (creating a rich and diverse 
learning environment that has been designed to meet the needs of ALL 
learners).  Pursuant to the goal of ensuring all lessons include an element 
of differentiation, targeted analysis/review of lesson plans was 
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implemented during the 2016-2017 school year and will continue 
(teachers were provided with feedback and guidance as warranted).  The 
goal for the 2017-2018 school year is to have the principles of UDL 
reflected in EVERY lesson plan, as evidenced through regular monitoring 
of lesson plans and observations of classroom practices via unannounced 
walkthroughs. 

GNASD commenced a curriculum writing initiative during the 2016-2017 
school year.  The curriculum development process is ongoing; however, 
the ultimate goal is threefold: (1) all major content areas will be fully 
aligned to PA Core Standards, (2) curriculum will be functional in 
driving lesson planning, and (3) curriculum outcomes will be reflected in 
teaching practices within every classroom by the end of the 2018-2019 
school year.  Curriculum writing efforts will reflect a commitment to 
meeting the diverse learning needs of all students via the incorporation of 
UDL principles that promote flexibility, varied representation of content, 
multiple means for action and expression in learning, and numerous 
options for student engagement via self-directed learning.     

Start Date: 7/1/2017       End Date: 6/30/2019 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Differentiated Instruction 

 

 

Goal #2: Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

Related Challenges: 

¶ Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

¶ Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

¶ Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

¶ Establish a district system that fully ensures professional development is 
focused, comprehensive and implemented with fidelity. 

Indicators of Effectiveness: 
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Type: Interim 

Data Source: Formalized monitoring of lesson plans, bi-weekly 
team/department meetings, curriculum mapping, classroom observations, 
and professional development.  

Specific Targets:  Student performance outcomes will be continuously 
monitored to ensure mastery of instructional standards via curriculum-based 
assessments, standards-based assessments, and performance-based 
assessments (e.g. portfolios, writing journals, projects, etc.). 

 

Strategies: 

Curriculum Mapping 

Description:  

Empirical evidence of a positive statistical correlation of the use of 
curriculum mapping with student achievement is scarce. There was a 2001 
study by the Indiana Center of Evaluation conducted for the Ohio DOE that 
determined curriculum alignment (defined as curriculum mapping with 
ÓÕÂÓÅÑÕÅÎÔ ÃÈÁÎÇÅ ÉÎ ÉÎÓÔÒÕÃÔÉÏÎÁÌ ÐÒÁÃÔÉÃÅɊ ×ÁÓ ÔÈÅ ȰÓÉÎÇÌÅ ÇÒÅÁÔÅÓÔ 
ÆÁÃÔÏÒ ÉÎ ÁÃÈÉÅÖÉÎÇ ÉÍÐÒÏÖÅÄ ÔÅÓÔ ÓÃÏÒÅÓȢȱ 4ÈÅ ÆÏÌÌÏ×ÉÎÇ ÌÉÎË ÐÒÏÖÉÄÅÓ Á ÌÉÓÔ 
of resources supporting the positive contributions of curriculum mapping 
to educational processes: 
http://www.curriculummapping101.com/materials/curriculum-mapping-
research ; the following link provides an overview of curriculum mapping: 
http://webserver3.ascd.org/handbook/demo/mapping2.html  
Resource:http://effectivestrategies.wiki.caiu.org/Curriculum+Framework  

SAS Alignment: Standards, Curriculum Framework, Materials & Resources 

PA Core Standards Implementation 

Description:  

"The State Board approved the final Chapter 4 regulations on September 
12, 2013. The Independent Regulatory Review Commission (IRRC) 
approved the final regulation on November 21, 2013. With publication of 
Chapter 4 in the Pennsylvania Bulletin, the new regulations took effect on 
-ÁÒÃÈ ρȟ ςπρτȢ !Ó ÐÁÒÔ ÏÆ ÔÈÅ ÎÅ× ÒÅÇÕÌÁÔÉÏÎÓȟ 0ÅÎÎÓÙÌÖÁÎÉÁȭÓ #ÏÒÅ 
Standards offer a set of rigorous, high-quality academic expectations in 
English Language Arts and Mathematics that all students should master by 
the end of each grade level. The PA Core Standards are robust and relevant 
to the real world and reflect the knowledge and skills our young people 

http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://webserver3.ascd.org/handbook/demo/mapping2.html
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
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need to succeed in life after high school, in both post-secondary education 
and a globally competitive workforce." (Source: 
http://www.pdesas.org/standard/PACore) Resource: 
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction 

Instruction - Teacher Effectiveness, Principal Effectiveness and 

Student Learning Objectives 

Description:  

Commonwealth of Pennsylvania (Source: 
http://www.pdesas.org/Instruction/Index/) Resource: 
http://effectivestrategies.wiki.caiu.org/Instructional+Practices 

SAS Alignment: Curriculum Framework, Instruction 

Implementation Steps: 

Curriculum Mapping 

Description:  

Curriculum maps were initiated/developed in 2016 for purposes of 
outlining the scope and sequence of the current curriculum.  The 
information gleaned through the curriculum mapping process is being 
utilized to identify weaknesses and needs in content, skills, and 
assessments at each grade level (grades K-12).  In addition, curriculum 
maps are being utilized to ensure consistency and continuity in instruction 
from one grade level to the next, while avoiding redundancies in 
instructional content.  Once completed, the curriculum maps will be added 
to the SAS system for intra-district sharing and will guide ongoing 
curriculum writing efforts.    

Start Date: 9/1/2017       End Date: 6/30/2021 

Program Area(s): Professional Education, Educational Technology 

Supported Strategies:  

¶ Curriculum Mapping 

 

http://www.pdesas.org/standard/PACore
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
http://www.pdesas.org/Instruction/Index/
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
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PA Core Standards - Curriculum Development 

Description:  

GNASD conducted 7 work sessions throughout the 2016-2017 school year 
for purposes of building a curriculum aligned to PA Core Standards in all 
content areas.  The focus was initially in the areas of ELA and Mathematics 
but was extended to include Social Studies, Science, and Specials areas.  
The curriculum building process is a fluid and ongoing endeavor that will 
require continuous analysis of data outcomes, revisions, and 
modifications.  The goal for the 2017-2018 is to have all lesson plans 
reflect full alignment to the newly revised curriculum. Moving forward, 
district administrators will review lesson plans and observe teaching 
practices to ensure the scope and sequence of the curriculum is driving 
teaching practices.       

Start Date: 9/29/2016       End Date: 6/30/2021 

Program Area(s): Professional Education 

Supported Strategies:  

¶ PA Core Standards Implementation 

 

Instruction - Teacher Effectiveness, Principal Effectiveness and 
Student Learning Objectives 

Description:  

Administrators will be trained on Principal Effectiveness/Educator 
Effectiveness and establish a schedule of administrative walk-
throughs/observations with the goal of ensuring the implementation of 
the newly-developed standards-aligned curriculum.   

Teachers will be trained in the development of the three phases of student 
learning objectives (Design, Build, & Review).  Training will include 
customized tutorials and supportive tools (SAS Homeroom tool) to ensure 
that all SLOs are data-driven and meet PDE-established criteria.  The goal 
is to support teachers in their development of SLOs that serve as indicators 
of growth and can be utilized to measure student progress toward mastery 
of learning standards. Student learning objectives will reflect alignment of 
instructional practices to PA Core Standards 
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Start Date: 7/1/2017       End Date: 6/30/2019 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Instruction - Teacher Effectiveness, Principal Effectiveness and Student 
Learning Objectives 

 

 

Goal #3: Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content resources) aligned 
with state standards and fully accessible to teachers and students. 

Related Challenges: 

¶ Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

¶ Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Teacher Lesson Plans and data collected utilizing PA-ETEP.  
Additionally, data from PSSA and Keystone Exams. 

Specific Targets: If curriculum aligned to the common core is implemented 
appropriately, achievement scores on PSSA's and Keystones will consequently 
increase. 

 

Strategies: 

Charlotte Danielson Framework 

Description:  
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The Framework for Teaching is a research-based set of components of 
instruction, aligned to the INTASC standards, and grounded in a 
constructivist view of learning and teaching. The complex activity of 
teaching is divided into 22 components (and 76 smaller elements) 
clustered into four domains of teaching responsibility. (Source: 
http://www.danielsongroup.org/framework/) Resource: 
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction 

Instructional Conversations 

Description:  

Instructional conversations are planned, goal-directed conversations on an 
academic topic between a teacher and a small group of students. Although 
instructional conversations can be used to meet any learning goal in any 
content area, the studies identified have focused attention on the 
effectiveness of instructional conversations in developing thematic 
understanding of literature. (Source: 
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evi
dence.html ) WWC reports Literature Logs used in conjunction with 
Instructional Conversations have potentially positive effects on the reading 
achievement of ELL students. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_10260
6.pdf ) 

SAS Alignment: Instruction 

PA Core Standards Implementation 

Description:  

"The State Board approved the final Chapter 4 regulations on September 
12, 2013. The Independent Regulatory Review Commission (IRRC) 
approved the final regulation on November 21, 2013. With publication of 
Chapter 4 in the Pennsylvania Bulletin, the new regulations took effect on 
-ÁÒÃÈ ρȟ ςπρτȢ !Ó ÐÁÒÔ ÏÆ ÔÈÅ ÎÅ× ÒÅÇÕÌÁÔÉÏÎÓȟ 0ÅÎÎÓÙÌÖÁÎÉÁȭÓ #ÏÒÅ 
Standards offer a set of rigorous, high-quality academic expectations in 
English Language Arts and Mathematics that all students should master by 
the end of each grade level. The PA Core Standards are robust and relevant 
to the real world and reflect the knowledge and skills our young people 
need to succeed in life after high school, in both post-secondary education 
and a globally competitive workforce." (Source: 
http://www.pdesas.org/standard/PACore) Resource: 
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework 

http://www.danielsongroup.org/framework/
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf
http://www.pdesas.org/standard/PACore
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
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SAS Alignment: Standards, Curriculum Framework 

Using Student Achievement Data to Support Instructional Decision 

Making - Article 

Description:  

As educators face increasing pressure from federal, state, and local 
accountability policies to improve student achievement, the use of data has 
become more central to how many educators evaluate their practices and 
ÍÏÎÉÔÏÒ ÓÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ ÐÒÏÇÒÅÓÓȢ $ÅÓÐÉÔÅ ÔÈÉÓ ÔÒÅÎÄȟ ÑÕestions about 
how educators should use data to make instructional decisions remain 
mostly unanswered. In response, this guide provides a framework for 
using student achievement data to support instructional decision making. 
(Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf) 
Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Implementation Steps: 

Lesson Plans 

Description:  

Ensure that teachers are teaching to the standards/common core through 
the implementation of a new lesson plan that includes common core 
standards/eligible content, formative and summative assessment, 
differentiated instruction, intended DOK level(s), remediation/reteach 
plan, and reflection/assessment outcomes.   

Start Date: 9/5/2017       End Date: 6/30/2019 

Program Area(s): Professional Education, Teacher Induction, Special Education 

Supported Strategies:  

¶ Charlotte Danielson Framework 

¶ Instructional Conversations 

¶ PA Core Standards Implementation 

¶ Using Student Achievement Data to Support Instructional Decision 
Making - Article 

 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
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Differentiated Supervision 

Description:  

Through the Greater Nanticoke Area School District's Differentiated 
Supervision Plan, administrators will ensure that eligible content through 
the newly created curriculum is implemented through the Charlotte 
Danielson Framework. 

Start Date: 9/5/2017       End Date: 6/15/2020 

Program Area(s): Professional Education, Teacher Induction, Special 

Education, Gifted Education 

Supported Strategies:  

¶ Charlotte Danielson Framework 

¶ Instructional Conversations 

¶ PA Core Standards Implementation 

 

On-going Curriculum Revision 

Description:  

The district updated curriculum to reflect the common-core standards 
during the 2016-2017 school year through the use of google-docs.  Moving 
forward curriculum days will be utilized for on-going changes to the 
curriculum.   

Start Date: 9/5/2017       End Date: 6/15/2020 

Program Area(s): Professional Education, Special Education 

Supported Strategies:  

¶ PA Core Standards Implementation 
¶ Using Student Achievement Data to Support Instructional Decision 

Making - Article 

 

 

Goal #4: Establish a district system that fully ensures professional development is focused, 
comprehensive and implemented with fidelity. 
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Related Challenges: 

¶ Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Professional Development evaluation sheets, Surveys following 
professional development, Administrative classroom observations  

Specific Targets: Throughout the school year and immediately following the 
professional development the Administrative team will focus their designed 
efforts on classroom walk-throughs and observations.  The focus of these 
walk-throughs will be to specifically target the previously determined area or 
need that was professionally developed with specific teachers.  The focus will 
be lesson planning, assessment development, differentiating instruction, and 
teaching to the eligible content/standards with fidelity. 

 

Strategies: 

5 Characteristics for High Quality Professional Development 

Description:  

"According to the research, high-quality professional-learning 
opportunities for teachers contain the following five characteristics: 

¶ Aligns with school goals, state and district standards and assessments, and 
other professional-learning activities. 

¶ Focuses on core content and modeling of teaching strategies for the content. 
¶ Includes opportunities for active learning of new teaching strategies. 
¶ Provides the chance for teachers to collaborate. 
¶ Includes follow-up and continuous feedback. 

Dr. Jana Hunzicker, Assistant Professor, Department of Teacher Education, 
Bradley University, June 2010." (Source 
http://files.eric.ed.gov/fulltext/ED510366.pdf) Resource: 
http://effectivestrategies.wiki.caiu.org/Professional+Development 

SAS Alignment: Safe and Supportive Schools 

 

http://files.eric.ed.gov/fulltext/ED510366.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
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PaTTAN Resources for Educators 

Description:  

Pennsylvania Department of Education, Pennsylvania Training and 
Technical Assistance Network. (Source: 
http://effectivestrategies.wiki.caiu.org/file/view/Behavior_TeachingFram
ework%208-
13_format.pdf/559691591/Behavior_TeachingFramework%208-
13_format.pdf) Resource: 
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive 

SAS Alignment: Standards, Instruction, Safe and Supportive Schools 

High Quality Professional Development for Teachers 

Description:  

"Many of the professional-learning designs that show improvements in 
teaching and learning include some kind of regular collaboration among 
teachers in a school or across grade levelsɂsometimes with an 
instructional leaderɂto work on better strategies and practices for 
teaching." (Source: https://cdn.americanprogress.org/wp-
content/uploads/2013/07/DeMonteLearning4Teachers-1.pdf) Jenny 
DeMonte July 2013. Resource: 
http://effectivestrategies.wiki.caiu.org/Professional+Development 

SAS Alignment: Safe and Supportive Schools 

Implementation Steps: 

Professional Development (Teachers) 

Description:  

GNASD's new administrative team has worked collaboratively to set goals and 
communicate high standards of expected achievement.  Specifically, the team is 
committed to establishing a professional development plan with an emphasis on 
curriculum development and best practices in instruction.  The District provided all 
faculty members with training on Webb's Depth of Knowledge during the 2015-16 school 
year.  The team is also in the process of formulating a data team for purposes of 
monitoring achievement outcomes and establishing ongoing improvement efforts.     

GNASD's administrative team has worked collaboratively and in partnership with 
Luzerne Intermediate Unit to develop a professional development plan for administrators 
and faculty.  During the 2016-2017 school year, the first phase of the preliminary PD 
plan focused on training in curriculum development (7 work sessions were conducted).  
The District is committed to developing a multi-year PD plan that is tailored to the needs 

http://effectivestrategies.wiki.caiu.org/file/view/Behavior_TeachingFramework%208-13_format.pdf/559691591/Behavior_TeachingFramework%208-13_format.pdf
http://effectivestrategies.wiki.caiu.org/file/view/Behavior_TeachingFramework%208-13_format.pdf/559691591/Behavior_TeachingFramework%208-13_format.pdf
http://effectivestrategies.wiki.caiu.org/file/view/Behavior_TeachingFramework%208-13_format.pdf/559691591/Behavior_TeachingFramework%208-13_format.pdf
http://effectivestrategies.wiki.caiu.org/file/view/Behavior_TeachingFramework%208-13_format.pdf/559691591/Behavior_TeachingFramework%208-13_format.pdf
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
https://cdn.americanprogress.org/wp-content/uploads/2013/07/DeMonteLearning4Teachers-1.pdf
https://cdn.americanprogress.org/wp-content/uploads/2013/07/DeMonteLearning4Teachers-1.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
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of the professional staff, as determined through a needs assessment survey and various 
points of data.  

  

Start Date: 9/1/2017       End Date: 6/10/2020 

Program Area(s): Professional Education 

Supported Strategies:  

¶ 5 Characteristics for High Quality Professional Development 

¶ PaTTAN Resources for Educators 

¶ High Quality Professional Development for Teachers 

 

New Teacher Induction Plan 

Description:  

GNASD has a new teacher induction plan that is aligned to the goals of 
the District and satisfies the requirements of PDE.  The 1-year induction 
program is designed to be implemented with fidelity and is 
supplemented with a comprehensive orientation program.  The new 
teachers are provided with a mentor teacher and structured meetings 
and goals are established and maintained throughout their first 
complete school year.  

Start Date: 9/1/2017       End Date: 6/10/2020 

Program Area(s): Teacher Induction 

Supported Strategies:  

¶ 5 Characteristics for High Quality Professional Development 

¶ PaTTAN Resources for Educators 
¶ High Quality Professional Development for Teachers 

 

Professional Development (Administrators) 

Description:  

GNASD supports the ongoing training and PD of administrative 
personnel via PILS training and participation in PDE-approved 
continuing education in areas such as: curriculum development, SAP, 
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school safety, truancy prevention, special education, and student 
services.  The PILS courses and all courses and trainings being taken 
or attended to by the administrative team are reviewed and approved by 
the Superintendent.  

Start Date: 9/1/2017       End Date: 6/10/2021 

Program Area(s): Professional Education 

Supported Strategies:  

¶ 5 Characteristics for High Quality Professional Development 

¶ PaTTAN Resources for Educators 

¶ High Quality Professional Development for Teachers 

 

 

Goal #5: Establish a district system that fully ensures barriers to student learning are 
addressed in order to increase student achievement and graduation rates. 

Related Challenges: 

¶ Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

¶ Establish a district system that fully ensures professional development is 
focused, comprehensive and implemented with fidelity. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: USA test prep, Aimsweb, Keystones, PSSA's , PSAT's, SAT's and 
curriculum based standard aligned pre/post-tests.  Teacher effectiveness 
evaluation. 

Specific Targets: Increase in graduation rates and a reduction in the grade 
level failure rates. Satisfactory rating in teacher effectiveness evaluation.  

 

Strategies: 

SAS: Assessments - Keystone Exams 
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Description:  

The Keystone Exams are end-of-course assessments designed to assess 
proficiency in three subjects: Algebra I, Literature and Biology. The 
Keystone Exams are one componenÔ ÏÆ 0ÅÎÎÓÙÌÖÁÎÉÁȭÓ ÓÙÓÔÅÍ ÏÆ ÈÉÇÈ 
school graduation requirements. Keystone Exams will help school districts 
guide students toward meeting state standards. (Source: 
http://www.pdesas.org/Page?pageId=8) Resource: 
http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 

& Data Warehousing 

Description:  

Using Student Achievement Data to Support Instructional Decision Making 
provides a WWC reporting of various strategies related to the acquisition, 
analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

SAS: Assessments - PSSA 

Description:  

Pennsylvania System of School Assessment (PSSA) includes assessments in 
English Language Arts and Mathematics which are taken by students in 
grades 3, 4, 5, 6, 7 and 8. Students in grades 4 and 8 are administered the 
Science PSSA. The English Language Arts and Mathematics PSSAs include 
items that are consistent with the Assessment Anchors/Eligible Content 
aligned to the Pennsylvania Core Standards in English Language Arts and 
Mathematics. The Science PSSA includes items that are aligned to the 
Assessment Anchors/Eligible Content aligned to the Pennsylvania 
Academic Standards for Science, Technology, Environment and Ecology. 
Additional PSSA-related items can be found 
at http://www.education.pa.gov/K-
12/Assessment%20and%20Accountability/PSSA/Pages/default.aspx#.Ve
8RkM7axKU. (Source: http://www.pdesas.org/Page?pageId=10 ) 
Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment 

http://www.pdesas.org/Page?pageId=8
http://effectivestrategies.wiki.caiu.org/Assessment
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://www.education.pa.gov/K-12/Assessment%20and%20Accountability/PSSA/Pages/default.aspx#.Ve8RkM7axKU
http://www.education.pa.gov/K-12/Assessment%20and%20Accountability/PSSA/Pages/default.aspx#.Ve8RkM7axKU
http://www.education.pa.gov/K-12/Assessment%20and%20Accountability/PSSA/Pages/default.aspx#.Ve8RkM7axKU
http://www.pdesas.org/Page?pageId=10
http://effectivestrategies.wiki.caiu.org/Assessment
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Using Student Achievement Data to Support Instructional Decision 

Making - Article 

Description:  

As educators face increasing pressure from federal, state, and local 
accountability policies to improve student achievement, the use of data has 
become more central to how many educators evaluate their practices and 
ÍÏÎÉÔÏÒ ÓÔÕÄÅÎÔÓȭ ÁÃÁÄÅÍÉÃ ÐÒÏÇÒÅÓÓȢ $ÅÓÐÉÔÅ ÔÈÉÓ ÔÒÅÎÄȟ ÑÕÅÓÔÉÏÎÓ ÁÂÏÕÔ 
how educators should use data to make instructional decisions remain 
mostly unanswered. In response, this guide provides a framework for 
using student achievement data to support instructional decision making. 
(Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf) 
Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Curriculum Mapping 

Description:  

Empirical evidence of a positive statistical correlation of the use of 
curriculum mapping with student achievement is scarce. There was a 2001 
study by the Indiana Center of Evaluation conducted for the Ohio DOE that 
determined curriculum alignment (defined as curriculum mapping with 
ÓÕÂÓÅÑÕÅÎÔ ÃÈÁÎÇÅ ÉÎ ÉÎÓÔÒÕÃÔÉÏÎÁÌ ÐÒÁÃÔÉÃÅɊ ×ÁÓ ÔÈÅ ȰÓÉÎÇÌÅ ÇÒÅÁÔÅÓÔ 
ÆÁÃÔÏÒ ÉÎ ÁÃÈÉÅÖÉÎÇ ÉÍÐÒÏÖÅÄ ÔÅÓÔ ÓÃÏÒÅÓȢȱ 4ÈÅ ÆÏÌÌÏ×ÉÎÇ ÌÉÎË ÐÒÏÖÉÄÅÓ Á ÌÉÓÔ 
of resources supporting the positive contributions of curriculum mapping 
to educational processes: 
http://www.curriculummapping101.com/materials/curriculum-mapping-
research ; the following link provides an overview of curriculum mapping: 
http://webserver3.ascd.org/handbook/demo/mapping2.html  
Resource:http://effectivestrategies.wiki.caiu.org/Curriculum+Framework  

SAS Alignment: Standards, Materials & Resources 

Charlotte Danielson Framework 

Description:  

The Framework for Teaching is a research-based set of components of 
instruction, aligned to the INTASC standards, and grounded in a 
constructivist view of learning and teaching. The complex activity of 
teaching is divided into 22 components (and 76 smaller elements) 
clustered into four domains of teaching responsibility. (Source: 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://www.curriculummapping101.com/materials/curriculum-mapping-research
http://webserver3.ascd.org/handbook/demo/mapping2.html
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
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http://www.danielsongroup.org/framework/) Resource: 
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction 

Implementation Steps: 

Curriculum Mapping - PA Core Standards 

Description:  

GNASD conducted 7 work sessions throughout the 2016-2017 school year 
for purposes of building a curriculum aligned to PA Core Standards in all 
content areas.  The focus was initially in the areas of ELA and Mathematics 
but was extended to include Social Studies, Science, and Specials areas.  
The curriculum building process is a fluid and ongoing endeavor that will 
require continuous analysis of data outcomes, revisions, and 
modifications.  The goal for the 2017-2018 is to have all lesson plans 
reflect full alignment to the newly revised curriculum.  District 
administrators will continue to review lesson plans and observe teaching 
practices over the course of the next 3 years to ensure the scope and 
sequence of the curriculum is driving teaching practices.       

Start Date: 9/29/2016       End Date: 6/30/2019 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Curriculum Mapping 

 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 
& Data Warehousing 

Description:  

All teachers will develop skills and knowledge necessary to effectively 
assess (both formative and summative) students and utilize the data to 
plan, modify, and individualize instruction.  School data teams have been 
developed for purposes of mining, analyzing, and using data to drive 
instructional decision-making.  The goal for the 2017-2018 and 2018-2019 
school years is to meet regularly for purposes of 
discussing/strategizing the outcomes unearthed through data mining 
(data will include formal formative assessments, summative assessments, 

http://www.danielsongroup.org/framework/
http://effectivestrategies.wiki.caiu.org/Curriculum+Framework
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benchmarks, standardized testing). Additionally, the Data Team will 
maintain notes from each meeting documenting/outlining goals, 
objectives, assigned responsibilities, and measures for accountability.     

Start Date: 7/1/2017       End Date: 6/30/2019 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

¶ Using Student Achievement Data to Support Instructional Decision Making - Article 

¶ Charlotte Danielson Framework 

 

Data Warehouse / Data Team  

Description:  

All teachers will develop skills and knowledge necessary to effectively 
assess (both formative and summative) students and utilize the data to 
plan, modify, and individualize instruction. School data teams were 
developed during the 2016-2017 school year for purposes of mining, 
analyzing, and using data to drive instructional decision-making.  The goal 
for the 2018-2019 school year is to conduct regular meetings for purposes 
of discussing/strategizing the outcomes unearthed through data mining 
(data will include formal formative assessments, summative assessments, 
benchmarks, standardized testing). The district-level data team will meet a 
minimum of one time per quarter for purposes of comparing and 
quantifying school-level data.  The Data Team will maintain notes from 
each meeting documenting/outlining goals, objectives, assigned 
responsibilities, and measures for accountability. Data team will continue 
to meet on a regular and permanent basis.   

Start Date: 7/1/2017       End Date: 6/30/2021 

Program Area(s): Professional Education 

Supported Strategies:  

¶ SAS: Assessments - Keystone Exams 
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¶ Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

¶ SAS: Assessments - PSSA 

¶ Using Student Achievement Data to Support Instructional Decision Making - Article 

 

 

Goal #6: Establish a district system that fully ensures staff members in every school use 

standards aligned assessments to monitor student achievement and adjust instructional 

practices. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Lesson plans, teacher observations (formal and informal), data 

warehouse / assessment reporting 

Specific Targets: Benchmark assessments will be Student achievement in the 

areas of ELA and mathematics  

 

Strategies: 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 

& Data Warehousing 

Description:  

Using Student Achievement Data to Support Instructional Decision Making 
provides a WWC reporting of various strategies related to the acquisition, 
analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

SAS: Assessments - Classroom Diagnostic Tools 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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Description:  

CDTs are based on content assessed by the Keystone Exams and the 
Pennsylvania System of School Assessment (PSSA). Although not a 
predictor for PSSA and Keystone Exam performance, CDTs provide a 
snapshot on why and how students may still be struggling or exceeding 
grade and/or course Eligible Content. The CDT data, along with other data, 
informs instruction in a timely and efficient manner. (Sources: 
http://www.pdesas.org/Page?pageId=9) Resource: 
http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment 

Formative Assessment Using the U-P-S Strategy 

Description:  

Tch Teaching Channel (Source: 
https://www.teachingchannel.org/videos/ups-strategy-as-assessment-
tool) Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment 

Instruction - Teacher Effectiveness, Principal Effectiveness and 

Student Learning Objectives (SLOs) 

Description:  

Commonwealth of Pennsylvania (Source: 
http://www.pdesas.org/Instruction/Index/) Resource: 
http://effectivestrategies.wiki.caiu.org/Instructional+Practices 

SAS Alignment: Instruction 

Implementation Steps: 

Data Warehouse / Data Team  

Description:  

All teachers will develop skills and knowledge necessary to effectively 
assess (both formative and summative) students and utilize the data to 
plan, modify, and individualize instruction. Each building initiated a school 
data team during the 2016-2017 school year for purposes of mining, 
analyzing, and using data to drive instructional decision-making.  The goal 

http://www.pdesas.org/Page?pageId=9
http://effectivestrategies.wiki.caiu.org/Assessment
https://www.teachingchannel.org/videos/ups-strategy-as-assessment-tool
https://www.teachingchannel.org/videos/ups-strategy-as-assessment-tool
http://effectivestrategies.wiki.caiu.org/Assessment
http://www.pdesas.org/Instruction/Index/
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
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for the 2017-2018 school year is to meet biweekly for purposes of 
discussing/strategizing the outcomes unearthed through data mining 
(data will include formal formative assessments, summative assessments, 
benchmarks, standardized testing). Additionally, DIBELS testing outcomes 
will be collected three times per year and will be used to drive Title I 
instructional programming in grades K-5.  The Data Team will maintain 
notes from each meeting documenting/outlining goals, objectives, 
assigned responsibilities, and measures for accountability.  

Start Date: 7/1/2017       End Date: 6/30/2021 

Program Area(s): Professional Education 

Supported Strategies:  

¶ Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

¶ SAS: Assessments - Classroom Diagnostic Tools 

 

Instruction - Teacher Effectiveness, Principal Effectiveness and 

Student Learning Objectives (SLOs) 

Description:  

Administrators will be trained on Principal Effectiveness/Educator 
Effectiveness and establish a schedule of administrative walk-throughs 
with the goal of identifying strengths and concerns. 

Teachers will be trained in the development of the three phases of student 
learning objectives (Design, Build, & Review).  Training will include 
customized tutorials and supportive tools (SAS Homeroom tool) to ensure 
that all SLOs are data-driven and meet PDE-established criteria.  The goal 
is to support teachers in their development of SLOs that serve as indicators 
of growth and can be utilized to measure student progress toward mastery 
of learning standards.  

  

  

  

Start Date: 7/1/2017       End Date: 6/30/2018 
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Program Area(s): Professional Education 

Supported Strategies:  

¶ Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

¶ SAS: Assessments - Classroom Diagnostic Tools 

 

Differentiated Instruction / Resources 

Description:  

Instructional practices will be closely monitored by the building principal 
to ensure teaching practices are sound in design, aligned to PA Core 
learning standards, and reflect mastery of content and effective 
instruction.  To this end, teacher practices will be assessed on a regular 
and ongoing basis to ensure lesson plans include differentiated strategies, 
as monitored via formal and informal observations by the administrative 
team.  In addition, lesson plans will be reviewed quarterly to ensure 
alignment of instructional planning and utilization of resources aligned to 
PA Core learning standards.  

In 2016, the District purchased and implemented a new mathematics 
series (Go Math) for students in grades 6-7; this series is aligned to PA 
Core Standards. 

The administrative team has worked with Luzerne Intermediate Unit 18 to 
initiate the process of developing a curriculum development 
plan.  Curriculum development efforts across all content areas commenced 
in September of 2016, as outlined in the (impending) multi-year plan. 

All teachers earned an OVERALL rating of proficient in the domains of 
teaching responsibility (planning & preparation, classroom environment, 
instruction, professional responsibility) during the 2016-2017 school 
year. The goal for the 2017-2018 school year is for all teachers to earn a 
minimum rating of proficient in EACH of the four domains.   

  

Start Date: 9/1/2018       End Date: 6/30/2019 

Program Area(s): Professional Education, Teacher Induction 

Supported Strategies:  
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¶ Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

¶ SAS: Assessments - Classroom Diagnostic Tools 
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Appendix: Professional Development Implementation 

Step Details 

No Professional Development Implementation Steps have been identified for Greater Nanticoke Area SD.
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District Level Affirmations 

 

We affirm that this District Level Plan was developed in accordance, and will comply with the 

applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 

true and correct and that the plan was placed for public inspection in the school district/AVTS 

offices and in the nearest public library until the next regularly scheduled meeting of the board or 

for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 

Development Implementation Steps focus on the learning needs of each staff member to enable all 

staff members meet or exceed the Pennsylvania academic standards in each of the core subject 

areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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Special Education Affirmations 

 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 

required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 

submission to the Department of Education (Bureau of Special Education). 

No signature has been provided 
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Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 

 


